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Deﬂznftxon of a Bllingual
/ ' . ;
// Let us [first define wh

BILI&GUAL gDUCATION " A FOCUS oN THE STUDENE-:- 4L’/ Lo '

o SN

is a' bilingual. For our purposes

o

v

‘functlon in ﬂyo language envir ents. Interpreted in this way the - _cfjj
. T .4

W/“" .term 1s Lntlusiwe of chlldren hose Engllsh is minimal but who do
A W
$\\$, . f1nd their way about school /omeho and of those whose Greek and N
et “' T \
e ! Itallan and so0 forth is mlnﬂmal“but who nevertheless understand"

} ., _ _ S e
what their parénts say to em at home. Th1s group of ch11dren .
n addressed in-the fam'ly 1anguage1 usually answers back in.
Their.appropri
; ,

o .
.

f_' S Eﬁxuation eveals a kno ledge*.even if 1ncomplete, of the ethnic
vff;’/ v language &;;:\Eh)s\rfasdn I have made the term 'billngual' -
'v (1 o - / ¥ - ' . - ) R

“j L 1nclus1ve of all children with a non—Engllsh speaking backgrou

ﬁngll h. e responses and béhaviour in the home ///

TShEa,

Ve

-

If};hese b111ngual ch1

i

ren have been born'in"ustralia
the order of acqulsltlon of tﬁ/ two languages is" unpvedlctable

It may well be that the first language is English and the children o '////2

ke = . . /,,r'
;learn the commun1ty language later, perhaps with the arrival of L

P grandparents and 1ncreased contact wifh famlly friends of the s”f
‘ h_____..u/ ’//' o

. ethn1c backgr0und ° Moreover, as they 8row lder the/pareﬁts might . T

. \ T e . /‘/ ‘~ . W -
// . 1. In this paper the [ollow1rb terms Hté used 1nterchangeably: Co
,\; family language, home language, ethnlc language, community,

language, f1rst language, mother tongue, minority language.
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a . » o o
_ﬁénd thom'tgjethnic schools to establish or %trengthen the

i

e . . H

In other'instances,.children born in Australia are 'm“}'

; H o

/ ’ Teare /in the community'language. Their fifst.contact with i
*“%ﬂ#gaggﬂw_u;wvhn' h may not occur before entering pre-school or primary school
at the age of - 4 5.u - B o 5 -

N
\

The 1anguage skills of those not go;:'in Australia are '
e / . ;

equally unpredictable. It has been found that length of residence = | '

X T a , . 3 : ‘

: Co : . A e . L

s a fairlyipoor indicator of such skills as it does not tieffn

.closely enough w1th language contact opportun1t1es Consequently,

each migrant - child has his own individuai pattern, as unique as i -..f"'

his fingerprint, with respect to oral and written proflciency ih o«

//f' - W{s two 1anguages For the sake of convenlence in this qomplex . ._ .
e . \ l C
' s tuation I ‘shall refer to the Pommunity 1anguage as Ll (first“
L . 'o"“"‘\ f . -
//¢/¢i 1anguage) andifo English.as-L2- (second language) R

‘./ o \.ﬁ ] . ‘ . : - j
T . "Definition of biiingggl education . ' _ ‘f"

."\\ ' I R
© N - S s Y

! I S

\\ _ haS'to“be~defined because prac.
1'\ . developed for linguistic minor1ty childrew is re elled to as -

cally any teachi;%fﬁrogram

'bilingual education. For instance, th1s,/s the.caSe‘ln the Un1ted

N << States where a s1gn1f1cant number of such rograms is$ currently in
NN - P $

A ' "““BﬁeratienrmrA_&gbool might_state that it has a bilingual educationm
- - / —y ST
program if the currirulum 1nc1udes the teachisg o a minority

N language such as Spanlsh French Ch1nese or onf‘of the American-




: | H . ' ! Lo v, . ‘
1 ' | . . ’ . ' L o’
T— 7 ' e

.

‘[ndian Languages. Anobhet achool mny pay specfal atte:iigg/tq et
'“‘TFSOL (Peathing rnglish to Spcakers of Other Lanh and call’ e

:jti§
‘this bilingual education. Further, programs whig include tenching

e

minority children some subjects in Engli/hxér/in their ethnic

language or 1n both, atre also called/bilingual schooling

R

"u" . ] .
1 '../ hal ot

ln4this»discu/sion,the term 'bilingual' will be used in

the specifip/sense of learning in both languaoes. In other words,

"a bilingual education program provides 1nstruction in the student's

Ll as well es in his L2. Consequently, if the student population 3
is mnltilingual, the schobl must provide instruction in several

languages in ofder to cater for the needs of each individual, e
/"’:' : — : /"

Multifinguél_education therefore refers to the total school program, ...--

o

‘whereas bilingual educatlon refers to the program followed by an

1nd1vidual student The prov1sion of-a multllingual curriculum is

T

T formidable challenge. It is my tash in this Workshop to

> . !. .
demonstrate how and to what extent this can be met.

v ‘\l . . ' PO

- \\\‘ . - : / -

_ B \ —._ .
" The aims of multilingual ed’cation\\ ' L . M_,ch.

: Another point that' needs clarification concerns the aims
of ‘multilingual educ According to Gaarder the United S;ates”"f’”
programs, initiated/is a consequence of the 1968 Bilingual Education

Act, clearly shbdw that there are: thLee majcr goals

/ .




N .
(2} ~
" 1. development of a more effective, more 'humane’ O
one-way bridge to English; 27/ re effective - N,

tongue is not

of that mother tongue; .3, //provis .
of jobs in education and of/proferen al treatmént

Gaarder believes t:it/each goal is dn basic opposition, L

+ . to the others, He rejects the first goal because co lect}ve,

therefore sélf—destructive. It leads to langUage shift, i.e. the

the instructional use of both languages for ethnic speakers

/.

Anglos in the same classroom. He points out that- there is ap

\‘“

incompatibility here in terms’of the'dynamics of'bil gialism anda

q’

A ‘ ,ufirst and second language teaching“pedag ZIn. discussinglthe

S hY
K B . ° - E
o third goal he draﬂ@ attFntion,;a/fﬁe much neeaed“training of ethn1c
y . S e S . '
. / ) Tm———— —— e T - T - -
B % 3 teachers. ,«/A”//’ o . S e |

My
.

ST Despice concérns suam-cameer_s.,_l_.hglieve that bilingual e

. education programs, at”least in Australia, shouldibe conceived in

the broadest terms enabling the student to set hi%-own goals ot

language chift or\language maintenance. Undoubteduyt competent

bilingual ethnic teachers enhance the chances™ 6f 1hp1ementing these
. l

10 .

|

A
a
—




ijrograms spcgé;sf lly. However, in Aus ralﬁ : i
.ebﬁtinuouiyg’eha ging ethnic compositi(p//} t e 8 hool populat!on \
h;%mekes 1t/impoe7ﬁble'to provide s abie ethn‘ teachers for every | ‘ ’ \
child/Gho WOu; benetit fron them. Such a‘p ovigtoh s an ideal we
%wehefifh\: uld stﬂ;v for.;: ack of ethnic teachers, howeYer, shghld not ' |
’% /K%ra;ent hé m. tak ng up the challengw of bilingu 1 edutation. S
a N\ °

jf“m- V/{I The ti)Jingual Project ig a Specific progyam which attempts to

This 1is

"—2—‘-[/. LR

eccommod te bilinguil educztipn to Australi n conditions.

..

eny the pOSs bility that it could b applicabie other
.

where the Slt ation of ethnic minor ties is comparab e. In

d veloping our own A stralian apprcach to hilingual education we
' , . R L

co*ld perhaﬁs avoid he sgc stigma atta*hed.to'it.‘ Gadrder

”1am§nts the fact tha

\
/the Unite;\gtatsslthi\1?68 Billngual -

Education Act

i /
. ! 0
i>\*' B ~1nc1uded a. poverty criterion/fofr use in o
NN\ T identifying its beneficiaries. | This has - T,
had the effect of stigmatizing [bilingual "
N education as an education icine P .‘\ ) S
specific to the poor and d sad antaged. ' -
I& might instead have béen‘seen as a .
superior kind of education for’pugsthiy

superior children (1975:3).

(U s

- .I‘deed,relltlst/bilingual edugation has a long and

et s N o
sucgessful higtory. Qonsider ‘the fee-ppying bilingual schogls in \
any;fKGEEFEIIE/;hd elsewhere.

Attendance at sych schools confers~56e al prestige. Their superior \
\ . \

- the United"Sta'és,nCanada, France, Ge

'ekatuSﬁis eViden to those who support_them so. that there is no ) \\Q§

heed for evaluating their programs or jassessing the 1Q or. ' \




nthievument BLOFOH ot Lheit pupils.

o "attending.elitist blllngual school4 {s voluntary. ln my

s

.

The billngunl(sm of'pupiln

&

| terminology these students are cultutal bilinguals An thar they are

learning an L2 to a high deéree of ptoficiency for career or other

petSonal reasons. Out students studying a FL (foreign language) at

."h school euch as Frepéh .German, etc. belong to this group.

justify this classification on the gtounds that these s udents study

-1 can

11/2 Lhib ié not the case for ethn#c minority stqdents whom I

/f’shall call Socia{’bilinguahs.‘ As Gaarder (1975) has poi

. |
they have/n6/:hoice, for them learning the dominant lang

e

/

encouraged in Australia as much ‘as,

3y

{

elsewhere.

~
obligatory. They.can, of, course, give up Ll and become

_This choice is congruent w{/h assimilationist attitudes

ted out

ase”igaw

T
-~

onolin

been -

\
\

n

V

L2 for its own sake rat/e( than fot its usetu]ness in t eix everyday i




Lt

. The ﬁostertng bf bilingualism undoubtedly adds to the o

/

TN ~1earning and ‘teaching load and therefore deserves careful
RO . ' I A-"'D {'
examination. In«the course;or'such an examination “it might be.
{ . . .

L. - . '

profitable to’select'some4aspects of bilingualism and discuss these
~ in turn. g T A

!
i ¢ .
Coey -
© .

o R [

LanLuage universals >
§ ‘} B o ' . ’ N .
B i .0 N . . e .. . . ‘ .
IR ,A... - Let us begin by looking at some.language universals. It\

~

s Cwis my contention ‘that the existence of language universals is a

T . _.} _ necegsary condition for the learning of L2 and therefore for ,g;. ' L

ih; ) bilingualism. It is difficult to’ imagine how it w0uld be possible e
S ‘ 1 o

to learn more than oneflanguage 1f all mdatural laneuages did noL n . “{

have the appropriate mechanisms to convey the Judgements human
l '€

beings make .about ‘the world, such as "who dld it, who it happened

. to, and what got’ changed" (Fillmore 1968: 24) ' .

L S LA
1

These relationships have been spelt out in some detail by
contemporary linguists (Fillmore«l968 Chafe 1970). For our purpose:

it might be sufficient to note that in Chafe 'S semantically'based

; =,
\ theory rhe central element of the sentence 1is the verb, ‘to which 3
nii - the various noun elements relate dn specific .ways. Fillmore calls
'these,noun relationshlpsf ‘roles". One of the 1mportant roles-is - , -
"thengentive;‘ile. animate instigator of-the ‘action as identified
1b§:the verb. In English this role is-often expressed hyﬁthe |
. grammatical subject’ofhthe_sentence;(gghn?opened the hoor).




‘.
y

Languages differ in the way they actualize these .

. relationships. ‘For 1nstance,.according to: Fillmore (1968) ‘there -

1] .

' is a preferred order of surface subJect ch01ce in Englnsh ‘I
L . . ‘ '

should 1ike to mention the first two in this hierarchy of subject

P ' ; choices. If there is an Agentive it”becomes the subJect (as-in

-t

R 'John/gpeﬁed the door ), otherwise it is. the instrumental in
v — . L

f fd/her words’ the inanimage force or obJect cuusallv involved in the
: ,/’. .
~;'///’/ff~ '~ action or state expressed.by the verb (as_in 'Ihe kez opened the
. - door'). The preferred order of expressing case relationships and
R the linguistic complexity-of the‘deVices used to mavk them play - -
;'a role in che language acquisitiofi process. . .
a i . ) - ,
S
A ' - This-exptains the relatively late understanding of
1;ﬂ passive sentences'in English. Initially these sentences "are
e e N
/ oo _einterpreted ‘on the basis of the preferred: order of SubjectiVization,’

£ . 1 + <
that is the grammatical subJect is identical with the Agentive.\

Consequently, 'The girl was pushed by :the boy' is understood as the

girl doing the pushing The assumption that the sorting out of the

g
°

case relationships in sentences and their surface manlfestations is

) v

- W~

a lengthy process,. has been documented. Brown (1973) has. been able , ,'f;;
 to identify the six basic relationships posited by Fillmore'(1968)‘ f;
' - \") . . e A . ’ \\“ . .

in a selected corpus of children's-early utterances. Sgrensen's ~ '

-(}974) Systematic study of the data included in three articles

reporting on the two-word utterance 1of chiidren aged,lz to 26
months suppdrts Brown's finding'. 5chaer1ackens (]9739,who studied

the early speech of Dutch—spgaking triplets,concludes that "the

5




A child in1tially masters a number of dlsuinct vasic. semantic
\ ) s
R 7/
oo relations from whlch it can, later proceed to more complex patterns

!
!

.(p | __) | , , /‘ .
]
§ . : i

These semantlcally based studies see@ to lead to the N
' . v ' .
conclusion-that initially all.case markings-ané_absent,and'the limit 7
. ees Mt A M i
. [ e v ¢ /
V-] two cases per sentence. The child is restricteduin the number /

. 1 . . , /
O . . .f - -~ I
L. ~ L

S hof cases 1t can combine.but,not im the-number/ of relationskips it

-

3 f'can handle. This raises the queStion,whethex this type of s /
_ xesbriction also'operates in L2 acquisition.; As yet ‘we. 1ack / ;

- sufficient data ‘on this is5ue as on so many orher aspects of L2 /
. . | . . r_r
: L : i

learn1ng «

‘e . : c . 1
. .. '

X striking aspect of child ‘'speech in the early stages jis "\

Jts effectiveness in conmunication ‘despite the ‘absence of "/ AN e,

'.1 L" =

BRI _ .
grammaticél markihg ofivarious Jinds. ‘This is possible becau7é f.“\'
o

el . Tohap v .,
N [ .

‘the meaning is.also,conyeyed by the contéxt of the situatio:Zin St
: o T A e _

face-to=face encounters. In such instances grammatical mark ngs Ve

.. can be said to befredundant; in other words, dispénsable. ' - -

. .

According to Brown (1973) they 'modulate' basic meanings rather R -

-

- than convey them. For instance, the artlcles a and the make the, Ak
.th1ng referred to by a noun specific or unspeclfic. Without the

e

nourn they modulate ‘they are mean1ngless, but the |converse, is. not

/
true. A noun designating a toy such .as doll trpck, can be“made

: { "
specific with the“help of a.gesture. Brown suggests ‘that a major
dimens1on of lingulstlp development is learning to express always .

; /' ‘ - o

L 15 . —

PAruntext provided oy enic [




S T 1

and(futomatically certaLn things (agent, action;»number, tense and

g, W2

'so on) even though these meanings may be...redundant" (p 245)

He sJFculates that it may be "economical to build up neural. \ L/
3 / A\ /

— ' Vi

networks, ..:which will guarantee theﬁinvariant EXpression\of

. _ ‘ tertaﬁn meanings so that the central process1ng capacity can: be

e

left free to deal with the. communicatlonal ex1genc1es of each

N ',,“ -

N | «'indiv1dual situation” (p. 242).\ o - }'
‘ o & T :
! Obligatory modulations are drawn arbitrarily by each
i . . /.

languaée from a common language pool, so that learnlng L2 ﬁmpiies“

T learniég a new set of obligatory modulations. There-mighq'be'a

marked d. " :rence in the type and manner\of_modulations across,

languaées. For-instanEé;‘not’all_languages marh'number'in nouns,

°e

or aspect and tense in verbs to the surprise of English speakers.s
. . ) : :\ ) |
. ey

/ ’ . P

50

vy

12 .. The complexities of'language ‘ - i o

/ . ’ “ ‘. The question of conceptual cumplekity vs. linguistic

{0 N PR -

\ complexity 1s;a~tantalizing one . as it is often 1mposs1ble to

.\_(\,.‘ \\

sepa"ate the two, because ,we lack the necessary data and methods of

/ﬂfﬂ . analys1s-(cf..Brown 1973)-.. Although we cannot solve the question o

. .- N N 3
AN S . ; ~

we can engage in“inLelligent guessingr— Slobin s research (1973

’f }Q,;¢ 1975) seems to support the view that conceptual development acts’

AN ; B .f»-’ s
A Ly as the L1 learnerys guide. As he develops concept s/pn the ba51s of

E '”\\\\ ' his sensori—motor and later llnguistic exper1encés, he looks for

» .\-‘

\ the1r verbal eXp(9551ona. \Th}§_implieS'tﬁBt he attends to language

-

select1vely. If the concept,is consisténtly and clearly markédﬂ

»

e . - ) e ) .
e e “
.. i * [
he E “ v ' )

FRICZ: - L v ey

Pt v SR SRR : el : i o .




‘showing llttle varldtiéh in form it will be iven'its langunge

specific shape Othérwise, the child will not rbalize the

'concept relying for communication on- the linguistica

context., or,as-an interim measuregrely,bn known forms td _convey’

new meanings until the appropriate:form has been mastered.
¢
could be argued that the, dinterplay between Gonceptual and

- .«

lingu1st1c complex1ty reduces the Chlld s language learn1ng load
“to manageable proportions. Perhaps selection is a two- stage
process, first language is screened for information at a.

. _conceptual-level. ‘Once the form is 1dent1f1ed productive mastery
b o, . B LA
‘will depend on its lingulstic complexityf ‘One is tempted to

. L , : C - 5, ) '
speculate that this is the key to the apparent discrepancy between

.- ) L . S N
the child's competence and performance. \\ R

R L - : . %
‘ . _ : . \
X

¢ L - . . . : AT -

\The_L\portant role played by selection and quant1ty of
£y

data in. language acqu1s1tlon is highlighted 1n’L2 learning. It

s
o
s <

can be assumed/ that the L2 learner is older. Thls ‘has significant

,

\

2 1mp11cations for conceptual development If the 12 learner is-

selecting,'and by. 1mpl1cat10n reducing, the data He will observe

- of course it could be argued that he will be better able to handle‘

: \
linguistic complex1t1es ThJs indeed 1s\the case as shown by

)

one Engllsh speaklng children who went to French medium schools in

Switzerland and had not been exposed to’ French for more than nine
LN - . .

months. 1In this ‘group ranging from four to nine years‘"The older

", / ) . ) . : -

17

nd situational

“more~ mature h1s conceptual development wlll serve h1m less well in

”“;fuw_~ Ervin-Tripp (1974) who reports on thellearning of - French cf thirty— .




‘g,\

-~
T ae e e

5.children‘learned.numher»and gender more rapidly than the younger '-//i'

\3

children" (p. 124) If lan uage- learning and use were essentially/
g

- the rules of language are acquired and applied non—consclously /

‘alth0ugh the language learning capacity is never'lost unless ./ -

/-
a question .of the applLeJtlon of consclously formulated isolated /

ruleB, the older\L2 learner would have a deﬁinite advantage Bu#

e

/
/.

and:- simultaneously. The_yOunger;learner seems more adept at this

/
|

i
- -senility sets in. To what extent second 1anguage:learning isf o . l

o . /

"possible for the elderly‘is admirably exemplified by an expe#iment

. carried out by two Queenslanddpsychologists‘ﬁho'taught'German to

',erpected of fourth year secondary school children (Naylor and Harwood

a group of 63 to 91 year blds S0 successfully that over S0 per

cent of them "had in six mopths reached br exceeded the standard e

. - . e

",

1975:32). Moreover, they did not want to- stop. \A humber of

li

: ; : .4<// o . | | j |

For. somewhat differentzféasons, it-could be sadd that »wv~m~f~--ﬁé

llngulstic complexlty is one of theustumbling~biocks 1n L} and L2
\. ’ ¢ . .
acquis1tion. At this point it might be legitimate to.raise the : .
question as to why language is‘so complek\ Slobin states that
= 4

\ o
language must be learnable but it must also Be\an efficient means Ly
~ :

of communicatlon. ‘S1bbin (1975 3-4) pos1ts four COmpetlng charges

dt

to Tanguage.’
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1
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|

-

\

It shou&d

:.:1. be cléar.

l
l B
| .
‘ 2. be/humanyy processible in ong01ng time

. s 2
==#?F==be g easy. i
| ﬁend\\\\\,fﬁg;::x, . —»%
| 4. be expressive ' -i-/l R
He asserts that CF -
I : . ) . . ‘ -
: _ Child "language is at first most influcnced ‘
~ . | by the first two charges -~ to be.clear . - kh:ﬁ
". and .to be processible...Child speech is- ~ -
. close to.underlying semantic intent in oo
_ ) form. and gulded by the most basic proc6551ng -
. “.i rules (p. 4). I

. .. - Language -development or change is stimuiated bffthe
//,, , .

’fcompeting pressures on 1anguage The charge to be quick and easy-

language - The human -

‘.

perceptual apparatus_places time limits on our® processing of:

R

1anguage as speakers and listeners. The need to compact leads to.

-

_.a reduction in Marklng . ThlS m111tates aga1nst clarlty as reduced

forms are 1ess ;nformatlve and can- only be handled- by those whb have

pre~know1edge of both the full and reduced markings.

Clearly this
’ puts the heginning 1anguage learner at a disadvantage. Slobin .
Q.' N . ]
f'illuStrates his contention-that beginning speakers prefer "a' one-to“
P : . o . :

one:mapping of content and form wherever possible" (1975:6)'With’

Several examples, e.g.,

N
13 N

L

irg
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[Aruitoxt provided by exic i

Unanalysed forms are unproductive.

- th8m to optimal use..

Example from English; "I will", "I will not', and

"do not", where ‘adults.

e
I oo o would use, .
~o'"r'11",-"Irwon't", and .
"don'¢" |

'
-

At--one- stage the ‘hormally
optlonal pronoun is always
expressed

. Example from Italian:

The chlld uses thé plural in

:Example from'Arabic:
‘ ' ' exprebsions with numeral and

. - . - - nouff for;all numbers, .
R : e contrary'to the input

1anguage. S .

‘Further, when'the‘contracted form appears;early in the developmental
-sequence it is usually "unarialysed". ‘The child ‘uses words or

L | i g . g
phrases without béing awar ‘of their internal structure and

therefore does not recognlse that they consist of elements which

Brown (1973:391- 395) has documented th1s

The ch11dren he has stud1ed used

have combinatorial power

phenomenon at the phrase levels

&

"What' s‘that?" "It's" without belng aware of the. presence of the Q o

~

Bowerman (1974 159)

reports that chlldren as old as ‘seven, although they use compound

copula be“withlits independent functlon.

.

nouns like mllkman

o

appropriately, may not be aware of how the tWo

separate morphemes 11nk rhe sense of the word as a whole. el s

The. language learner cannot put}'

One could assumg that.the L2 learner has’

'similar diffigulties with contractions, deletions and compound forms.
” . K ‘ R . _
However, if he is skillec'in intelligent ‘guessing the sentence as a

whole will help him to analyse its parts.’

~ e
<
v e ! - 1 7 ) :
s g
- \ oo
iV
20 3 r
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Slobin s fourth charge to language "To be expresaive" is )

perhapn Lhe most important source of complexity. It demands that
e

information should'be pleaaingly'structured’andffitting-the'particular : N

interaction situation; This\assertion is'congruent with Hﬁlliday's"

S v
' view (1975) that the complexity of language is due toits

multifunctibnal nature. FOr instance, it must satisfy theuaesthetic,

. !
* !

soci’? and informative_needs~of its speakers (cf. Smith 1972). 1If

<" one looks at these three major'functions in isolation; one finds that-

in ordef to satisfy the aesthetic ‘unction fully one* needs highly// f S

8

. developqd rhetorical skills of the kind expected from professionals

‘ \, ot . . ',‘.«"( 3

in a. field connected with language e. g writers, politicians, e o

, ministers of religion etc. On the other hand’, the informative
//, . . ? -

function can be satisfied by using the simplesr l*nguistic means.

" This- is admir#bly illustrated by: pidgin languages.” These Seem to

arise sponﬁ neously 1n situabions,where people without a common p
. \ i } . /_.,

%?nguage intﬁfact minimally, usually for traoing purposes., "For such ;
an activity a 1-'that is needed is the exchange of a minimal amount & .

’ of 1nformation Consequently, pidgins are unifunctional This

‘q,.r‘ ' [ = .
, simplest form of language can be characterized by few grammatical ‘ u..\

o

; e
; -

,markers, a heavy reliance on a small number of fu?ction words and on

"

word order. If the children of pidgin speakers lFarn it as their'Pﬂ
o t H

(mother tongue), it immediately becomes more complex and is called a
. S T,

'créole. Creole 1anguages are more complex wit 'eSpect to

X \

'1agrammatical’markingsvand richer'with respecr vocabulary.. This is

/. ’

fattrlbuted to‘ the fact that if language plays he role of MT it is o "

1

;

no - longer sufficient fo fulfil the informativ function alone, the ';j:/




_ integrative gnd expressive functions:have'to be satilfi d as well.

U ) o RV L . T Ce B _ o
. \\ . ’ ,/ ‘ -~% *\\"‘ s o ) . {.! ///_. . oo

7

A creole is mul&ifunctional, therefore, much more complex than a

pidgin, The inf rmative function of a lanquage,_aI’hough

" lingoistically simple in its pure form, is.less simple o '&/‘ - .
ﬁlls S

/Laught how to relate a sequence of events, ‘even if d

" language for.granted, Although .they fullyLuse its bther_

conceptually and is\therefore acquired relatively 1a£e,

\

1

‘1liday ;1@75) and has been observed by other

been documented by

1ing. and teacherF Chﬁldren in primary school'bave to be

participated infit. Adults take the informative fun; ion\of'

-

functions they are often not consciously aWare of the# - . -

1)

s

-For instance, the expressive function makes the demand
‘on language to be rhetorical. According to Slcoin (1 75) we need'
-to attend to the stylistic features of our sp ken or Qritten :
. \ il ) //__._ e an
- message if we want to hold our audience's attention id S .
communicate successfully. The compositiqn of a siap : tter can
serve as an illustration here. Unless we pay due att Rt 1on to .

the rules of discourse we may well start each sentenc% w1th the - -

subject "I" wnhich is styIistically unacceptable.: By Pbserv*ng

the rules of discourse and varying the structurq offdur sentences

we make them more complex. =+ . .. - °

. This leads to the conclusion that aesthhthally”




19 - | o : . - :

o

. " e

Bentences 1n/é sequence which implies variation. The necessary

>,

adjustmﬁ_ps gre Llosely linked to the order of sequencing and are .
not easily prediLtable out . of conrext.. The changes brought about ‘\

by the rules of discourSe can obSCure the meaning*of the text for

.

the L2 learner as receiver of a message. As sender of a message

+ \ * EY

’he might reveal himself as unacceptably clumsy. ! \\"Tlp ,{':“

! : \

R ' -

The L) learner's: aesthetic clumsiness is usually \’

compounded by-the clumsiness he displays 7n his'communicative--wi o e

ra

L4

competence-— in other words his inabii}ﬁy to do justice to the
N\ 8

integrative function of language.g For, example, as a learner of :ﬁ T : 4/

English he is told that declarative entences seek information, .‘p

'_imperative sentences give command . Does this,ﬁin fact,

" correspgond’ to the way.speakerSJGf English use their languagéghv
) o

.
e

The following examples could serve as an illustration-

of the<multiple\purp0ses the question form can fulfil in English.

t

{ Since I am presenting interrogative sentences out of context-the " o
. -\ . O : h : :

; interpretations I have chosen are\py necessity arbitrary. o o

.. i, .
o Ml ) .,

NeVerthelesét_I ope they are'accepfable;




.iB‘

TR - ¢ ' o . / - L |‘
o Would you bring me a drink? A-command: Bring me\a_drink!
-/ Would you like a drink? An offer: I offer you a| -
Cdrgnk. | T
BT S . Yo P :
Are you busy? ' : An introduction to a‘borei _
» Y K : : : specific request ! P
. ‘ -\ M . . N A H .
S ) o I want you to do '
T e N , " something' for mer””””f’f—
R " » . /,—-/ / o~
o How are things? S ;A-cdnversation opening; . ,
" I . I o " Let's talk! ' :
. e i\- - Are you serious? T A device tojkeep'the' o LT
”————”3“";;;45////)////< L - ‘conversation going: ’
E :;;#;»f ‘3\- ; , ——-—Tell me more
T, v \\ o - - about 1it.
J,//;}Télthough we can often indicate continued attgntion, .
) —-,/‘.,._',/‘. N . ) \ \_» '.. . -~ » . ‘e K e 1 .
/;/L,f*//"~‘requests; offers-and so on by paralinguistic.means, e.g. facial
///:. \ N . -
T T expressions and gestures, wesmus\\he able to express these
. — \ , Co
A . verbally 1f we wish to function as full members of a community. _ T
It ‘can be taken for granted that every adult has mastered the .ﬂmﬁfaﬁf
apnropriate: fo -for a given;situation in 4 way,that is acceptable
b ’_tq/;_s own socia' group. ‘In;other words, he has.communicativef )
;y;//Aff, -,mompetence \\Undoubtedly, individuals vary in the degree they can
i [V L . — ‘
PR handle a wide range of social situations with/the subtle' ..
T et o AR
ij ' .:, ) intricacies-of style variation this entails— Consider the o 'l‘gf Qe
'fﬂ “difficulties a middle class English—speaking woman could have in
Voo Lo participating’fn tne conversation of men in an Australian hotel-bar, il
m\. B et
f‘\; 'fﬁfi assuming that she_y a lowed to join them.' This example .’;;;ﬂ T
f’ \ ‘\ ,,.a-f‘"' h LN -———"""“" ..-n""'ﬂ.:’q. S \‘\ . —
Y _/—~—§53&s that sociolinguistic competence is notaeo“much a question of =T
L . - '..,v-'"“'w“’ ‘e ’ :
/’\ o .education as of opgg;;unzt#‘to participate. v e
\ - ,,,,.r'-""‘"”w
<7 v :
' N\ N




“a;_[.fg / Y o One aspect of s ciolinguistic competence is the ability
f;f’ ~EG @ocially identify spea er and listanéﬂ and the relationship

Py
7 tha& obtains between theml Some cultures, for example the Japanese,

. . . "'1 . . o
A e \

demand ‘the obseérvance of subtlé\nuances in this'respect

Cons uently, the Japanese language\has an intricate system of

honon fics._ All languages however, offer alternatives in their

AN .
d Gilman 1970y Ervin-Tripp 1972).

L
F ARG
M

.

' addre%s system seé Brown
1 ' .
i

LR

'Stylistic'choice seems to be inexhaustible. Consider

&..-- _ . -the enile?s variety of wa,s one can. indicate to a person that his ?,

or her prpsence is no. longer wanted ( Please leave!', 'Skip. ‘

J

'Sorry to have kept.you sé long" "What time is it7') Of course \

ll

only limited number of/these would be appropriate for a given

..h"~ﬂsitua ion. Similarly, you wgpld'ask.for food differently when in -
m‘ l a fes aurant or at home. (Yo&'might find itva source of }
LE{; lamus ment to think of further eéxamples. ) | : X .
. \ }, e Style variation is closely'linked to the verbal |
.K :behaviour pattern of a community irrespective of the language that L-‘-*,.

..\ v
is/u ed Therefore one: could offer hospitality in Australia in

/;;;yf/qthe English language that reflects Australian or. Ttalian customs;

- P
vthe converge ‘would also he true. The selector for style variation,

o te 1 “

T ‘ b ' : -
fiﬂ;mnwwuﬁherefﬁre, is not necessarily the language used Other . L

ot onsiderations, such as the linguistic and social background of . \ ‘ ,
‘ e , _ . ‘ - . "
t e people involved in the S¥ eech event, and vFriousufeaturesvof
~TTT N\ .
e the situational context, e.g. p ace, time, may\ovevride the

P

o \
%fluvnce exerted by language. : ﬂzfi ' t
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As la.,ua"es are in principle translatable in the sense:

A

that generally the same intention can be expressed in any language,, f

1it has been assumed until ﬁicently that using & second language is "

tantamount to expressing oneseli grammatically Sociolinguistic

| . \
research although still 1n its infanpy,lhas¥suﬁficient evidence

which- indicates that t

oL

variation is comparable to the grammatical rules of language.

)-.

A mastery of both sets of rules 1is neoessary fur communicative

. - -
_.(-‘.. 3

competence. It may well be that the social rules are comparatively

mcre difficult to learn by instruction because they are so0 closely

tied to the social situation which is difficult to reproduce in . f!
1] 4 ?1“, oot

" ' Whe classroom. Yet this is an important aspect of: language that w3y

L has to be. mastered Role playing is one of the devices that can
; ) . )

be used to extend the range of. style variations ‘0T, repertoire of

“ !

. both Ll and L2 learners. In addition, students have to be RS

!

oo

ced to. the conventions of the written style with respect to'z‘
subjeht matter areas.’ Well-written textbooks should not only give
; . STy .
o -the'learner the'opportunity to gain.new faCtual»information but

[ .
‘ " -

Jshould also serve to' extend the meaning of words so that they.

Al
o

gradually approximate the full meanings adults attach to them.

Bilinguals who encounter some words for the first time in the1r
oo . . e .

'v . _\.'-

'textbooks may ly acquire a partial understanding of the words
!
;:P

ot having he d them in everyday conversation. Their Ll might\

1 ?

also show trac1s of a res'ricted understanding of words due to thegwjh'“:

-

~fact that they‘have not been used for subject matter learning (cf.‘~‘
\' Fishman s domain theory, 1972) An example of partial understanding

o
o L S . N s
i : - :




of & word was reported during a private conversation by a TEFL

-(Teaching.English as a Foreign'hanguage) teacher in New South Wales

‘who had testled a group of migrant children. To ther surprise they

only knew the meaning of the verb gtretch as it,applies to a rubber

CEELL

L.

i the course of $chool instruction. She had never heard or seen

[y
g

‘band but not as it applies to the coast “of Queensland. ‘A

comparable grousﬁofzchildren with Sﬁ English—speaking'background

were aware of both*meaningsf An exampleuof the domain specificity

vl
%

of vocabulary "items was supplied by a Greek girl reading the

' Greek version of the bllingual texts she was using.- She reported .

that she had to refer to the English text in crder to understand

.. the word explorer‘, ‘She knew it in English having encountered it

oy

. a

“ie written down in Greek. Obviously this is not a word that would

S
~have a high frequencv in everyday convcrsation in the home, or even

T

.'generally. Q\N

o

Traditionally, the school has paid most attention to the

1

informative and aesthetic functions of language reducing its
~ . o e B e . \\-/‘

'social funct1on to the formal classroom situation. Th1s has

resulted in the official recognition of a particular variety - the

.‘officialvox.standard language and a narrow range of.style~variations.

Other. varieties and styles whichlareyunacceotablenin the school °

setting have been branded as - 'wrong' or 'bad', and virtually denied

the status ;language'.' Thisihas resulted in creating a gapxbetveéﬁ

. School and home language preventing the student from fully

J .
utilizing hio existing language skills. Instead of teaching the

\
|
!
I
!
|
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kbt

child- to paraphrase hie lénguage Style intoﬁfqrms acceptable in

§Ehool or other'public situetions, he is treate&\as verbally

e

deficienti The complex situation of migrant childnen is further
"\compounded by Li and L2 language varieties spoken by themselves

A and their peers. ' : ; ;

T " In Australia the'following_stﬁdents would be- included in’

«

the iverballybdefieient' group by sohe teachers. Native English

speakers who .use stigmatized forms'with resbectlto accent, ‘grammar

1
{

and vocabulary, and‘migrantAstudents who are not'fully competent

. ) 'in English. These children find it partitularly difficult to
handle the written style of Lextbooks. Consequently their

language abilities ere often underestimated. ff teachers assumed ‘

S0 - that chil@reh coming te school have a considerable knowledge‘of

ianguage,they could concentrate on the ways of utilizing this

' kncwizdge. “Such an attitude would serve both. the moﬁblinguai who
) ~ ) . i '
\\\\::H - is ‘a social or regional\ﬁialect'speaker and the.non-English
RS speaking child. Bilingual/ﬁidielectéT’educatioh’éeems.to offer a

~ much needed solution.
~ . ° . .

7 ’ ' N

R , . },_
As we have seen eadrlier, bilingual programs in the

‘Unitea-States deéigned for ethnic minority children are variously

@

N R biaseaftowards language maintenance or lahguage shift. 1In other
words they are strongiy supportive of the ethnic language or of

Engllsh In my opinion, neither of these _approaches takes
.

sufficient cognizance of the wishes of the learner and of the

\ ¢ .— 238 S | i | | R
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the more nomogeneous ethnic group;ngq in the United States.

) S
? N ,
, R, .
/ Cmd o .
» R E L -
) v . B
I

E ' Ln'xusttalia it cannot be,taken‘for granted that
7 o i : . o
Biiinguai‘children would wish fo take their L1 as a school subject
T Moérnduld want ro use it as a medium of iearning'or that theis
‘”t.attitude to L1 is consistent oner a peripi of time. A.survey that
1 have'conducted which contains a'question on Ljnguage maintenanc§

shows that there 1s always a mxnor1ty that 1s not'interested in

learnlng the L1. However, the child who has rebelled against the

complexlties of bilingualism Undoubtedly, -this is partly due to |

/

i

ethnic background ard language often develops a ravourable attitude

+

towards it later in life.

f Neither can it be assumed that if Ll is better developed

a,

it”is also better liked. In my experlenﬂe (Rado 1976) billngua]s
f;’j:: in Australia tend”to'ﬁfaqe their two 1anguages on par. They show
- sound 1inguistit insight\Bf hpting fdr.balanced bilingualism-(cf.'

‘/fRadb 1975). From the point of view .of 1earning theAkey notion is

[

accessibility of information in both languages, hence biiingual

education.. The merit of this view is that it gives precedence to

2

2 the acduisition of concepts over language. The role of language

in learning is thag .of a mediatgimeThié is an important role but

should not be confounded with knowledge as such. D2ilingual
¢« education, ideally then, gives the bilinguai the opportunity to

use his two languages in the way -it suits his needs best. While

studying some topics he. might opt for one language or the other,
. p .
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Aruitoxt provided by Eic:

o~

s

bilinguals, -

X \ gl -

in other 1nstances he m1ght wish to rely on both lamguages making

- .
~
N

1nterlingu1st1c comparisons. It ib interesting to note that even
those who believe in ﬂl learning and maintenance viéw bilingual

texts with suspicion. . In fact, bilingualism is regarded by many

-3

as a thireat to full development 1n a given language.

Significantly, they quote the achievement scores of those whose

bilingualism has been arrested and not of.those who are competent

e & .

Another - source of disapproval is the fact that

et
Qaeo et v

bilinzuals show 1nterference phenomena (Cfv Haugén 1956

Weinreich 1974; Hasselmo 1970' Clyne 1972) particularly during

the proéess of becoming competent bilinguals.- As they encode the

. . _-:x.--,
v

message they want to convey 1nto words, elements from L1

occas1onally appear 1n L2 and v1ce versa ’Clyne (1972) obs=rved

that~1nterference can”be.caused'by;— -f-: -
1. A lexical item culturally missing i L2, ‘e .
~ 2. A similarity in sound and/or meaning. :
: - . o .
3..iIgnorance of'item‘or:structure. - Sy
3 “ Lo o

4.  The fact that the structure is more-
" economical in the source language and .
-can be fitted 1nto the- &arget 1anguageu

BT

.\ B .. . . - _:'/ -.., . N .' :_' ' .I ’
- . The s1gn1‘1eance of these agents of 1nterference is

gradually lessened as rhe learnéi\prOgresses in his L2. ’There~is

increas1ng ev1dence in Lhe literature dealing with L ezror )
§ : ; _ .
analy31s that errors are LZ based or the learner s own creations

! R . . e

B

T
\.
R
L
o
o
S

“
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(cf- bontributi°W5 to Working Papepd on BtZLnguo*zsm and Language .

Learhzng)

I4 v
. - Al 1. .
/ 1f.-deviance is a natural ppepomenon, a necessary
e . - - . e

Vo ”‘ e . .
%aFQccerist'iC*Of language change ang therefore language

' /Gevelopment, what attitude should we 5 teachers aa0pt towards it?
- : l :

hould we be bs tolerant towards _the L2 beginner as we generally

are wlth ~he IL]. heginner" _ ,

"~

-

. , . what 1is .the relat}onshiprétween learning an L2 in a-
ﬁatuhalistic ietting VS » learhing it i;‘ a Classrooﬂ‘i .SituatiOn’? o ) v
Snould the 1an§uage teacher aim at recreacing the former7 Perhaps

there ;5 4 placé for thlS more leisurely, naturalistlc approakh

\

I B it 'N

W1€hin :he foreign,'second or C°mmun1ty 1anguage classtoom.

\

Bilingual 1earning bgsed on bllingual textS could serve this

.~'

} PurPoge. \ ; / o _ o -

“a ' A

.,1»-.\\‘ .

1n¢1ude the following:f ) _ f : '.V . | \\
‘ . N Co— '\\ /
g 1. The 1earner can use hjg_ total\linguxstic knowledge
s in the 1§arning Process .. X S -
. S | / .\\ ) a "
e 2 Congruen§e between the jearnef's imtellectual
.4"'/'/. . * maturity and ConEEnt and lin%istic C\omplexity Of .
- : the text) ’ N
- o, N
. . \ 3. Learner dhoice With rEspéc?/t°.1angua8e o instruction.

4. Opportunilty to observe 13'guaé° The leatner:can make
his ow 1nter4 or intralﬂngulstlc comparisons.

N,
BN




o ‘.- .5. Opportunity to strengther both-languages. 1t 1s
- assumed that this will help to overcome the
’ problem of interfprenee,_
6..‘Opportunity to strengthen ties between the schgol
~and the home, the school and the ethnic
o : communities it ‘serves. ’
N '
N *
N

~

o i ' Given the advantages of bilingual education, what sre its

o N . = M . * . ‘
practicalimplication3? I should like to discuss these in
’ o .

conegézion witﬁ the Multilingual'Project.. This project_hae
.devei;ped a serie;.of units id.tée Sog;alfStudies area, e.g, :

' Animal Families, ﬁuying; Communicafidnsl Computers,"Librarj_es and Yod;
Melbourne, ’}Traffic Accidents, Myths of the Austrlian ASorigines.

The units are developed in English and commpn1ty 1angud§e ver510ﬁs.

in such a way that the texts match page by page. Materlals-afe
v X Pl .

. . ! - . . - .
designed to facilitate small group work. TQe resource kit

Y
o

accompanying each unit is an integral part of it and provideg R
“students with meaningful activities. Objective type exerciges and
self~correction guides are built into each unit enatling stygents

to monitor cheir’ own progress.
. 2 . ) . ..
Because the materials are essentially student cent ed
they ean help.to solve the.broblem oZ the wide range of lgnguage
compe;ences in the community 1angueye classroom. Structureg
appearlng lepeatedly in the text can ‘be prac£1sed selectlely

according to tha needs of the students we

3

e \ L

‘The project as described above has been criticifed 4u

[+

Q . . o - . : .
[ERJ!:.: ﬁ% - o _ - o kg o ' :\ 3 5

Aruitoxt provided by Eic:
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number of grounds. Eirstry, it doeq not cater for 1lliterate
students. This is no longer the ggse' During the time it took
to prepare this,reonrt we have been able to produce taped
.Ihultilingoalfve;;ions of the unit.'Animal Families and the taping
"ofiﬁurther texts;is in progress. Th1s will enab‘e\:tudents to
1ooﬁhand listen,‘benefiting readers as wellyas non—re§ders,l The
lagter are in-pressing neeo of naterials they can'han;}e\
independently so that.they have a chance'to develop'someTstuoy
skills which will hehe them to some’extent aUQonomous. \\Q
Sedondly,*the materials do not caterlfor the  primary ¢<§

5 - 10'age group. This is-due to the way the project has been

funded -and every ef fort is being made to obtain the necessary

support for extending the project to younger children'whose need”l
is .equally great, This would entail giving priority to taped

materials and developing existing activity techhlques furthor.'
,-\ ~ n'
Clearly, units for ‘this age group would consist of multi—media kits

»

which the children-could handle with some teacher support.’

Thirdly, rhe/ethnic 1anguage versions can be quescioned

‘on ‘the ground that they’are written and spoken in the school
;language ano consequently create difficulty for dialect speakers.
As. d1alect soeakers ‘usually pay alleglance to a standard language,
i'one would hope thet the,iearner proflcient in h1s dialect will
find the texts accessible. ‘It would not be possible to.Produce

instructional materials:in the dialect versions of our school

pcpulation. Moreoygrg\we cannot be sure that this would be

. _,‘I A . (
N )
v - .33
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'acCeptable to the learner and his family. In their view education

e

I

may well imply pr0ficiency in the standard or official variety of

Dtheir language. ' : . o

‘Teachers of bilingual. children
p N ~

P

i AT _ .
Bilingual students need teachers who can help develop .

.theirlbz}ingualis@; Since we have few trained teéehers in o ¢ ;7;
‘Australia who aré native bilinguals (their number sheuld iqpfease :
significantly in the next decade) we need to encourage teacherq?}

K

;°”“' . :to work in teams developingvtechniques of'cb-bperation. Whereaé o
| an. 1ndiviéeal teacher may not be able to teach bil*ngually, teams,
of’teachers and-teacber aides could_service,QiLingual progremez
with the'help of bilingual texts. Oer task ih this wOrkshop is:

to’ explore some of the ways in which bilingual study can be

implemented and 5upported

4
.
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INTRODUCTION TO MULTILINGUAL PROJECT UNITS

The Multilingual Project exemplifies a2 particular approach

f\\\ to bilingual education. It provides learning materials for '

) _bilingual students in parallel forms-of ?nglish and the nguage of \

) their countrieslof origin. The‘naterialsienable imnigr)nt studénts

o who know'another language to continue with&schooluor&/at,a level . 4x"ﬂw\\;i\

IcommenSurateiwith tneir intellectual abilit;y :They/pan be used by T, \\{gg
N ; i ,}

'the following groups: _ //,. . S \

] o . 4 . ‘i‘f ; ’
(a) new arrivals who would otheryise spend all their I\_ '
school time acquiriny English, or sitting in :

*E + classes in which they, ::e/unable to participate. 2 \\
(b) ‘students born in Austradlia but with a first ) Y
" ® . language .other than English, and a strong

>'-native language backgrdund in the home.

‘ 'v(c) migrant children who are competent in both
v English and their mother tongue.

- o . - (d) English speaking students, to assiat them in
: ’ learning a seccnd language. :

\ : -
5'\\ , . a N

. The learning\materials consist ff self-contained units
- ~suitable for independent or small’ group study and can be used byb
'English-speaking teachers with a minimum of help from bilingual
‘ pupils_or,psrents,_ Of course the participation of bilingual

teachers or aides would enhance theoefﬁeCtiveness:of the materials.

A ,;The units introduce students-to areas of “knowledge based
://///f on History, Geography, Anthropology, Etonomics, and Science. They
' ST g Sl r
, , : T

- - | 37
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\are all cur. éntiy available in Pngliqh nnd Arlbic Groek.'ltulrag, v _

1 i

Sp‘nluh. lurktsh 'Hvrhlan and.icoaiinn?ﬁ - . \ / ' :

\ . e PN
e o T T \ . o JC R L /
\ ; . . 0 . ! . N )
; v " g

1 R . / . ;
- ) : 4 . . ' " /

\ : ‘\ - ) !'rv-.

n.;/
fversions allow students to choose their own 1anguage 5t inerucLion. A
All informationﬂ'visual mate ial and exercises are provided to ’

- "

allow students to work individuaily or ﬂn small gropps. In this

o

situation\the;teacher's role is that of an organiser rather than a
source of informationT‘\\His,rolé'is vital in organising classroom"
RN
activ1ties, -and excursions suégestea by.the units’, and in prov1d1ng
further activities and reading\materials. AN
. - v RN ‘ N
\\ “\.‘.
- | - o : S S
In addition to the booklets and their resource kits, the

Multilingual ProJect also provides taped units in the eight

i%nguages in which the texts dre ptoduced The tapes closely

.

foilow the texts and provide information, questions and activities

i

¥ v
in conjunction with visual materials. They give the bilingual

so R . \ PR '(l '\.'.- . . .
student the same freedom to chooseVRFe"language of instruction and

L. [y

the pace of-learning as do the units“ﬁn booklet form.. Tt is&hope&
’ . \

that these tapes when used with the texts and v1sual dids will

-
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On the following pages are more detailed descris\tions
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of the individual Multi,ingual Project units. ‘
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V MULTILINGUAL PROJECT UNIT :
| ANIMAL FAMILILES Wt o ¥
N . ol R S
L Audrey Dudley , . ;J : ‘
.\ . Margaret Khong ' A -
e R . : . \y‘ " .
\ ' e v.
v o . > ¢

‘

i OriginaIly, Audrey Dudley and I inténded to write a

i unit on 'The Family' for junior second&;y“stuaents. we,f76nd theA

reference material available used so many sociological_termsﬁ such
" . . ,

K ijgs‘role, role expeetations, and staéu;; uithout giving a é1é$r’§hé

»\ simple statement of what exactly a family 18, or why one - should

'\ study it, that we decidtd to have' a chapter on animals" to leadv | . .
\ :
lnto the humanvfamily;A This chapter developed into a complete .

o

unit - Animal Families. o . o E N f ) )

’ " o . . . . ,
f S . \ -
e . - - .
" k .
L4

\
The "Unit looks at the main funttlons of ‘the family - N _\

L

reproduction, ma1ntenance, protection and soc1alization - by

\

s

e salmon, seahorse, platypus, kangaroo, penguln and monkey. The | \
/ e : N W 9
L A L)

/ ’ ‘idea 1is developed, through a sequential study, that ‘the functions S
J - of ﬁamily 1ife become more complex as evolution proprosse from

e _ the sole function of reproduction in the lower orders, to fall N g -""fj
v ' . parental responsibility for maintenante, protection and |
socialization, in-the primates. Some other concepts we have .

A A A . -

introduced are instinct, learned°behaviour, affection, security
- - N . c 3 .’ .

/.r'l' » \'
and discipline. i C

P [t

- .

et

-~ ) . N . taaly
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" proceed. If answers ande wrong this indicates to the teacher that

" " ' \ . . " . “ .
“in broader issues and to give\opportunities for selrf-expression. R

to stimulate activities other tﬂfn pencil and paper work. s /

to take the booklets home to show heir‘pérénts.' Where this has been

. . B o ' _ .g o
R

Each section of theﬂlnit‘provides 4 certain amount of. -
information to help students understand some of the concepts

relqtgdﬁto family life. Because the;Unit develops sequentially,

andﬁalthodgh it ﬁay be convenient or interesting to study some

parts in isolation, the concepts involved will only be cleaﬁly

a

grasped if the Unit is studiad as a whole. .There i's some

recapitulation in each section, to reinforce learning, and at the

end of each section there is a 'set of qqespibﬁsAcovtest .

comp-ehension. Students can check their answers to these questjons

in the Answer Guide. This systewm-can provide positive reinforce-

<

.ment, for if /students\have the answers right they are encouraged to

/ , .

~ 1

help is needed.

Most exercises aye of the objcctive,type. The format is

varied, and there are also topics for discussion which don't
. | .

- \ . . T
require written answers. These are intended to stimbiate interest
v : .

3

L.

K
ki
E

The Resource Kit contains additional material, suca as phptbgraphs,J
games, slides, puzilé; and‘e#tép storiés, which are all.designed

» - \

. \ - '.';.f»"’ ' . |
The value of the Unit iF erhanced if students can work
together and help each othern\ng\is also valuable :o-allow'stddénts

o -~
, D

done the response of parents has been enthusiasgic, as it has given
: ‘.‘. -.“\i N

many of them their first opportunity to Gnderétand‘their childzern's

schopol work. R

N
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MULTILINGUAL PROJECT UNIT: . [
BUYING

Roberta Kings

P . . . . .
: 'Buying' is an activity based Unit written to meet the .
following objectives:

K

N

l. to make the student aware cof'the choices he
faces in his role as consumer.

.

2. to alert the student to what influences his .
purchasing decisions - for example,
“advertising or packéginé\uf'goods.

. K \ . )
3. to extend the student”s Kknowledge of the
principles of ‘hire purchage and saving.

4.v to encourage students to g&dgeﬁ and plan in

order to be able to purchase items which’ \
suit their individual needs and wants. > vr )
) i ‘ LIRS ATy
: e
5. to help protect the student by making him / ?
- more critical and self-conscious in hi: // {
" role as consumer. . TGN e
, : \ 19
. . _ o,

- S i ~ Consistent with the objectives of he Multilinguﬁl
. : S .

'lProject the English used in the Unit has been kept clearﬁénd simple.
All new terms are explained and supported by examples.-

N

’ Activities have been individualised so that the-isolated
" , L 1s ;

R speaker can work'through the Unit onrhis own.. Apart from.a few
//' questions which are intended -only to prompt thinking. and : ifﬁ"i

°

discussion, all questions have arnswers in the Answer Guide.

\}' ’ - N ..r‘ ., | . N . 42
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1
. 1 . . N . - . . ._‘.
" aln mnny vnscs the the of question asked does not have a-
} - iia
B ] W v
l

definitc right or wrong answer. In such cases, the student 1s
g \ T 1 .
informed ‘so in the Answer Guide and suggestions are.made to help

| : —
1T
him arrive-at a decision. The answering technique is normally that

of mu]tiple chonice, so that teachers. can see at a gHanco how students

of any ethnic graup are progress1ng through the Unié/’and can easily

: correct theur work .
\ o

Tﬁe Unit cantains. a survey of teenage spentipg patterns
Lo " .

H
i i

and a table comparing Chemist and Supermarket prices

\

everyday itegs. These give scope for skills of r¢ading and comparing
1 Lo : |

l

data, and performing numerical exercises.~ A game and

\Eor certain

menu lists in

' ‘ : . :
the Resource Kit are designed to give the student further practice
‘ N .
in comparing and making choices. .
v : i L
l' N R .‘ ".._ . (1

" e

The teacher could devise-a number of enrichm'nt activities

i v T - N
to support 'Buying'. He could arrange visits to supermarkets or open

markets where children might make interesting comparis ns of prices

and packaging of foed. This would serve as preparation)ﬁor the

. compilation of a classroom chart to show which fruits Aad vegetables

r N

are in seadon. Children could be encouraged to keep/a scrapbook of 4
advertisements, collected from Australian ér ethnigfnewspapers, in

order to compare prices of products. Examination %f a copy of

Chot.ce should stimulate discussion and'help studefts ts\iﬁiiiff,gbapog

durable goods which are‘31m11ar1y pr1ced ‘are ofter o£ variable

| G, -t

—— / B . el . . o
‘quality. . o } ;/é'f~c\\ ‘ S
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< The theime "Buyiug! was chosen because the. community asg
B ¢ ¢

a whole needs consumer protectfon. Migrants are amongst those!

. particularly vulnerable since they' can easily be misled by 2_
advertising slogans, packaging, or hire purchase agreements. . ' o
: ‘ . T
Some a:ie unused to supermarkets and are confused by the wide choice
' 3 : - . 7
of consumer goods available here. - . o T
/ ,
- . .
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... MULTILyNGUAL PROJECT UNIT:

* coUNIcaTIONS |

. Mgris? Tymbull

The Commun1cat¢ons Unit is based on mater1a1 from the

Secondahy Social Sclence PXo JECt The present Pommunicatlons Urit

15\ \"‘\L .

is a seand edivion; after a tr1al of che earlier edition soma

Qhanges were made to improve its Vlablllty for- indepefffﬂg’i/////

small gl‘oup study.

) . ’ N .
for th® myleilingual Project, because in situationg/where language

djfflCU1tles exist attention is fOCused on communication other -

_ than:speech, for example gestures, facial expression andﬁsimilar
! ‘ ' . ' . lal

eyes. ‘\nyone who'has been a. tourist will kﬁow'hdv\yovu- c_o'mg to

ot

rely 00 these methaods. Of course we alj carry out and intérpret'-
2 d
’ . : S \
these f“tms uncensciously, ) . 3 ’ ' ,

.

~

The Communicatjons:Unit aims ., make this process more

" ’, : ' .
.ConSCiquh, By jsolating and examining djfferent kinds of

~~

conmunitypjon.  Faformation is given abguc road signs, the
Inrern®tignat Code of Signals used by Ships;n?“d commuﬂication.
~with the geaf and the blind. Throughouy che Unit students are

encourdBey to experiment w1th.commun1cation ¢hemseives. ‘They.aré

45~ o,
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understodd With the picture alone// e

X K . . .

phbtgg;aphs,va"tape, braille shéets, and pictures. The activigies,

.--"questions and exerciges are designed to increase the studentg'

) // . e
P understanding of interaction.
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asked 'to think of ways they might communicate/with--péople who gon't -

. .L:'&_



1

MULTILINGUAL PROJECT UNIT:

- COMPUTERS

Howard Dossor .

.

The Multilingual Project Unit 'Computers' moves cut of "
the sphere of the socdial éciences and into the area of. the applied

’

' : - .
sciences. Some mathematicai concepts and technological terms are.

‘introduced, but in such a way as to explain their use.

.
]

W L T i
' The Unit begins With an imaginative exploration of the
possible uses that might: be made of the computer in a domestic

situation in the future. ; It then highlights the human need for
computaticital devices and’explores some of'the most primitive

“\\\\ countlng machines 1ncluding the sand tray, the abacus and tally
\ AR l
marks. The reasons for the 1nadequacy of these devices ir an
\\\\\\Env \\ed technology are 5dASCUsSed and . the emergence of ENIAC the

f1rst moderh cemguter 15 dealt with.

. —~ e .
- : 8 \ ~
* — ~— -

-~

1 . . ' N \7 N : .
_ "The parts of,the\zsﬁputez\énd\the relationship between
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expkains the fundamentals of binar; arithmetic and their feieVancg

- to the development of the computer. <

.

The place of the computer in the contemporary world is

~

47 to
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these at=z explained by simple diagramé‘in\the\EEEth\Ihe Urit also W
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'students.using the Uni need no special knowledge of compqteri/

ERIC -

PAruntext provided by enic [

mputer as @ "mechanical brain”. It is emphasized that

-0

the

properly and sensitively used the computer can make a useful

. - )
contribution to human life.

<L

.

The Unit has ‘a Resource Kit' containing photographs;

arithmetical games, and a pocket calculator with games which

s :
be corrected in a self-correction guide, so that studenus can:

work independentl&.\ Teachers involved in the superﬁision-of

L , /
as the text is self-explanatory. . ' -/
. . - i /
- .. ! N
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.
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.demonstrate its electronic circuitry. All tasks.or questions can
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MULTILINGUAL PROJECT UNIT:-~

;. LIBRARIES AND YOU

v,

i

. Marian Turnbull

The main aim of the Library Unit is to teach basic library .
skills. But it's alsdlhoped that prdviding information abéug the

organisation anﬁ-facilities of a public 1ibréry will eﬂcapragef

studenté to visit and use their local 1ib%ax§’_ ﬁ

. s
14

AN

\\ The Unit begins with information about'joining a library.
N . : :

‘) The role of the librarian is explained, and students are asked to

4

fill out a typical library joining card as an exercise.
‘-} . ) N R

e . b
| .
\

The Unit go.tinﬁEé'with'the-la¥ou;>jf al 5rary - the

. \ S ) -
fiction and non-fiction sections, and the usualy& eparate sections-
for children anda ults\

Other aspects of organisation include
| ‘
the rights oﬁ yéirowe' \

-
and the kinds of materials\ housed other e—
i - : '
than books.

at

\
¥

v

' The next section eals with how to use the 1ib;afy:‘

—

order

English alphabetical s introduced since it is a basic
Friees f

—_— / - ;
requirement for using a library in Australia. The nature of .___

: .- . - “ ' Ve : —
ficti

on call numbers is explained - where they'apbear on the»books,

hew they are obtained,.ahd the, way in which they are used to




i Lo
! g . 4 P
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the books. Exercises are_ihcluded in the arrangement of fiction

call numbers, using the names of actual authors.

¢
-~

In order to intre duce the Dewey system of,classification
some represewvative subject areas and their numbers are given, and”
" the way these numbers are used to provide non-ﬁlction call numbers

is explained. Students are asked to use the 1ist of subjects and’

- numbers in the Unit to give numbers to some made-up book titles,’
L , ,
’ i . G

‘. The use of the catalogue is introduced, with thefﬁgzh'

types of Cards‘and how they are housed. A typlcallyftle Author

and Subject cérdAare shown in the Unit. The c1rcumstances in

y

. k4 ~ . hy

Ty +* which each kind of card would b& used are describ%d;-and exercises
are given in selecting the appropriate'card for a particular
situation. X -

-

.

At the end.of the Unit there is 1nformaf10n complled .

Jud

from questionnaires sent to Metropolitan libraries in 1973. The

questions related to foreign 1anguage material available in the

-

form of books or periodlcals, the languages of these and the
availabilitx of such m@terlal for chlldren. This . 1nformatron may

encourage students or &heir parents to ask for this material and

possibly stimulate 1ib§aries to purchase more foreign language

e

material.

50..

art

ERIC

Aruitoxt provided by Eric

\'i i ! r“\



__./”‘

A VoS
i \ Lol
| P SN
~ Ay
N

. The Ré§0urce‘Kit for 'Libraries' consists gf a self-

’ in the shelf arrangeﬁent\of books in a library. C T .
|
A
Q-Q ‘ A supplementary list of book titles which are in most
school ]ibraritsfis'included for children who have sufficiently
‘developed their English. ) -
S , .
, o~ ?;7: 3 .
v \\' ) \
\,_/ i
' S 51
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correcting game which reéquires studentéﬂto arrange fiction call

numbers in alphabetical order, and-a gaﬁé to give students practice

gt ST

-~
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_‘ MULTILINGUAL PROJF'C\LQ\JIT L | -

MELBOURNE : ’I‘HE FIRST' FIFT‘\YEA\RQ - ' o

. . o : \.‘ . \"*,' ~ R ! : / .
) . Audrey.Dudféy;f} ."\ } o : \\\ . : f}\\:'f
" Margaret Khong ' : ; R 5 ‘ R L ;\\

. / g - L i _

u \ i | \
\ - : \

\ i . \'\

* . B gl

f We began the 'Melbourne' Unit with the feeling that g

'
t

;nformationiabout the‘:city in which they wereﬁliving:wnuld‘be : l
of\barticular interest to migrant students. The full t1t1e of the

Unit\is ’Melbourne: The First .Fifty Years' ,.and it covers thrs

»

perios\ot the ~1ty s }Lstory;>setting events in a“context of\qﬁty»

growth\ and plannlng -. The fac1lities essent1al for the maintenance

of a c1%y populatlon are dlscussed, and informatlon ‘given abput the

A\

- \ . -

partmrular events which gave rlsa/po ‘the choice’ of Melbourne’ asa \

51te for a settlem;nt The Unit finishes w1th the Int\}natlonal

/ 3
Exﬁibition in 1880.

[

. ’ y
N AT The Unit contains a section on the life "of the

o P . - , , ' .o )
e : /Aboriginal tribes who lived around the present site of Melbourne,
“’It*outlines the contribution made by various men such as Batman,
’Covernof La Trobe, and Fawkner, to the growth of the city. mThc

approarh is hlstorlcal bur the Unlt relates past events to the
RN

Es . ’

U
present appearance and 1andmarks of Melbourne. - In addition it
tries to give some idea of .what it was Jike to live in Melbourne
in former times - to arrive as'a migrant in the 1840's for.example.
. ‘ ) N . ; - .
1 - ) : 5 2 |
T —— '
t . ) . y . .

T

—

4y




.7 " The Unit is made up of narrative sections providing

,iﬁfo;matfon, followed by objective muitiple‘choice type questibns,

_ for which answers are provide

in the back of the booklet.:
Questiong are also asked whici_are intended to stimulate_thoughc,x‘“”/
but do noL require written answers.

The Resource Kit which is part of the Unit contains

-,,‘/;"

[
< o pmrete 34

maps, picturés of Melbourne buildings; a copy of Batman's treaty
with the Aborigines, a maze, and siides and photographs.

i

SN Teachers could greatly enhance the Unit by ﬁigyidiﬁg'“ '
e ‘ 7 : ' . - P
' excursions to places of interest .in Melbourn®, such as the Fitzroy. -
S RN | . . e e T T e
! Gardens, Flaéscaff Gardens or Port Melbourne. In addition,
o T . .
yteachers'ot students could collect further illustrative material.
\v
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‘. . MULTILINGUAL PROJECT UNIT: -: SN P
P . - } . . . . ,1 . L. ‘1"\ v ..77‘.’"/,-‘." (
’ L . _ - . .‘):"'/‘.' -
: “MYTHS OF THE AUSTRALIAN ABORIGINES ~ : 7 _
- ' . SN ";,f:jfrﬂr”“” \\\ e
Clive'Kings\\jrliv L e : ' '
1 - B A%\\ -
v e T -'"/ 5 s l ° EAN
‘ . o S \\_ N . o R \
E. e This is an historical and geographical unit,‘and
. ? | \
o Australian Aborigines. By'foCusing on particular myths thé\Unlt .
. _ describes Aboriginal!heust“”'clothing, possessions and religion.-e\\
: - -

e

ey,

R ~“In this way it gives an- ins1ght into their value system.i‘The Unit

-

. ' also describes how the Aborigines nomadic existence was determined
. i

by geographic features . ‘ . . o -

x

Students are-required-to'g ‘gete a tabls, draw and cop;\

©

maps of Australia, and locate/pafticular places.

!
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- R The Resource Klt consists of photographs depicting
’ S , .

Aboriginal 11fe ' , o 5
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Aruitoxt provided by Eic:

«’RoBerta Kings

Some aspects of thé problem which the Unit.%xplores are: possible
T : -

H
Ks

g - <
4

MULTILINGUAL PROJECT UNIT:.
TRAFFIC ACCIDENTS

e
e

» e
-

The choice of topic suggested itself since Australia

-

has\a very high, accident rate which appears to be on the increase. ..

»

- : . .’ . . Vo
.causes ff‘accidents, times at which accidents occur, age groups of .. .

Pl o 0

drivers who are most often involved, precautions that can be taken

[ * .

to avoid agpidents, and measures to be taken when traffic
PR o "
[ L. . . . .
accidents do occur.' "All che statistics used, in the Unit are
. A \
Australian. The .section on gaining a licence‘useés Australian

v
procedures, and_introdugés the migrant to traf§ic'laws'here;,
Correct use of seat belts, for .instance, is not yet legislated for
in.some countries, but has.been compulsory in Victoria for some

time. C r o .
' The skills which studenpé acqﬁire or devélop further in

~

using the Unit are: comprehending a newspdper report,

‘interpreting a\béfggraph, and reading a table.

ot
B

. ot - . °
Special care has been taken not to introduce teo many

technical terms, and when they are introduced_into the text, care

o

‘has been taken to reinforce them., Illuétrations have been“useduto



. . o . ° ¢

visually represent the ideas in the ;eit wherever possible. - Each

\,

. I . . “
activity has been designed to give the student something to think

>

\abqut, and to work out for himself. v : ' - ' \:
c . 2 . , .
R | ' . . '\.' -
’ £ .o T ' . . ! ~
s " The Unit describes the emérgency procedures necessary i
. 4 A . : s : e !
o in‘the-event of an accident. This igyglyesﬂmaking'a‘telephone call . . e
and familiarity with emergency services. ' E : (
. / ’ . b : .

/
.
' /
) *~

The Resource Kit which is part of the Unit contains
. N:..\.--Q. . .

i . ]
photographs ‘of acg dents obtained from the Aécidéﬁt Appreciation L
of car advertisements. Two adygrtisement : .
: h; : ot S \ _

Squad, and copie
-/ are contrasted /- onelsuggestiﬁg,poweﬂ and wealth and the other\

/

I

safety fe?tur s, and there are exérc;ses based on these. .The _ oo f
. . ] ) . iy ' . \ . v_\
Resource Kift- also contains a game designed on the principle of N\

ladders, but incorporating a highway,_with a multitude -

snakes ap

of traffic hazards, leading to an attractive destina;ionr The

7 . .
game/;{so introduces -the highway code. _'/- : .

. . 1
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TEACHERS' REPORTS ON THE MULTILINGUAL :PROJECT/ L et
i L k S K
‘ o ) - N /
“. A . . | a ; /.l .
. The followingfare reports‘from‘teachéfs wﬁo have used

the Multilingual Project Units in the classroom. They represent
rimary, secondary anq/Eechnical schools.
N ,r;

/
. I8
N

- :/
oo

C

L

“. Righmond Girls' High School

Ay

Whgﬁ'I began using the Multilingual Project material I

had no expéfien;e of migrant teaéhing at all. My class consisted.

‘of eighteen éecpﬁd formers, all &f whom had problems of one -sort
. ' L) ' )
or another in first form. -

1 began ‘with the Communications Unit. I explained the
Resoufce.Kit, and é

AN

H
3

ﬁg procedure involved in using.}he Unit. The

children were enﬁhu§iastic about having a book iﬁ their own
' , i
1anguagé. N :

These children had diffiéﬁlty with school work and they

. : '
did .not find the Unit particularly -easy. The major problem was

e

the open-ended questions. Thew-wanted their answers to be 'right' and

not just give their opinions. I don't want to suggestjﬁh;t'éﬁis will
. ¢ > . N B
children.

occur with all classes but it proved a';Eumbling block with these

o

Y
..
Pl



= : ' 1 nékt_tgied"the Animél,Families Unit with a group éf
children wno had been classified as unable to manage Sgienée. The

Unit proved a great success. The differgnce was .the objective

questions. . The childré@‘felf they could understand -a situatQSQL

ool . \
R Ny,
S . S

where the answers were right .or wrong. Also they liked the

- . -

Resqurce Kit with its atﬁractive slides, puizles and photographs.

. ¢ . ¢ .
Theyr worked in small groups and it was highly successful.

I then tried Animal Families with the group who had been

3

in difficulties with Communications, and it was successful with

them also. _ S 1
"u

v I also. use the Multilingual material as & resource. For

4.
] 4
L)

exé&ﬁle, I gave the Animal Families Unit to a sénior\girl who was

-~

experiencing language djifficulties, and was sent to me because no one
had time to deal with her. She is able. to use the booklets on her
s ' own. I also take Animal Families with the first form when they ale

studying animals in Science, and.visiting'the Zoo school. i

-

Another use for the materials is with new arrivals. I

7,

gives them something ;profitable' to do. They can study at the i.vel

“they would be in in their own country, or with the rest of‘thei;

: class ‘here.

P 4 - \
/‘ ) p o~
A . : _ . " )
P . * The greatest advantage of the Multilingual material in my ’
. “ 9 e :

”
-

opinion is the positive effect on the family. I allowed children

[

O . . . 7 P 9! 8
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to take home Lhc hoo«l S and the families were delighted to have
something iu their own language and to feel that this allowed them.
to participate in their children's education.- something they are

‘normally unable to dc.‘. e

%

The second benefit is the joy to the ghild who,

. .
~

bombarded with English all day, and in a.strange situation, géts'

something in her own laqguage It helps such cl.ildren to feel we
value their lanbuagt dnd\LUltLrL [jbgcame aware of this when I

" Y firse taught-Arabic—spedMéng children who are faced with learning

a rew glphabét. They were so pleased to see something familiar.

P

- - /

Another advantage of thg‘Multilipgual material is that

“while using it the Students learn study skills. Use of the
23 ! y

Y : . _ i .
>\\\__L_9§tq;ials need not be 1imitéd to migrant students; they have the
- = . . . _

ke

N - '
‘poé&gpxal to be used with all students. For example, my daughter

teaching ‘Science in an independent school used sections of the
" ’ " . . *

Edglzsh'versjon of Communications. A Form One teacher in our
' school has used the English version of the LibfarieslUﬁit_and,

. found it very successful, and the children very enthusiastic..

Y

One limitatior of working with the materials is that not

all migrant languages are available. It makes.if. very difficult if

. ) - 4 ’ . » . .
you have versions of the Unit in Italian and Greek and there'is &

Polish nild who is un.tie to have his or her own .language version.

I know, however—Thiat new la g es are being prepared all the time.
R . -~ . '
B . . y ) ‘ 5 :)

ERIC - B

Aruitoxt provided by Eic:
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n " I.find it necessary to sell the material to some extent.

l

You need to communicaqe your own enthu# .asm, present tne matericl

attractively, and let the children see’you valu2 it. In order to

maintain.enthusiasm 1 suggested that each child keep a book for

answers, thaz was illustrated, and looked after, and cLuld be taken

v

’

home;v ~
- c
,\ . . .
: //_ TONY FERGUSON  ~ Coburg Technical School :
‘/ C Our migrant program at Coburg Technical Schocl runs -

mainly on a withdrawal basis. 1In addition we have people

graphic communication classes, and’ Turkish and Greek speaking

providing language\bﬁrk which is taken into naths, science or

people who as31st witl subJectlwcrk.

T . -
The Multilingual Units are used with a few older boys at

~

Intermediate level who need intellectuallz stimulating material

e,

=but can' t quite cope with it in English. The'Units are also used

-n the special English class on a group or on an individual basis.

The students chotse the Unit they{want, and decide how:they want

to use it. Some students’ have wanted to tzke unit booklets homz

and we have allowed this.

/).‘

)
7
i

"”hqﬁework. We have found a variation in the way 4tudents use the

it helps tc satisfy parental demands for .

. Yanguage versions. NewlYmarrived students, of course, work in
their“own.language; Students who}have been here 2 or 3 years

. often use only the‘English ve;sio . Some Italian boys read the

1

o



fﬁalian version but do the exercises in English, so they use both

their languages but for different purposes.

,

Although these materials can be used for private study,

I think they are more useful when‘q teacher can discuss them wi.th

1

studénts. Some studentg always want explanation no matter how

clearly questions are written. It. is muzh more useful 1f someone

who speaks the student's first language is available also. As 1

-

can read Greek, Italian and Turkish I am able to‘helpystudents‘to,

[ - R . .
some extent, as I can always find the point in the text that wants

- . élarigication. If a toy has no ong who speaks his language, ‘he o
has tgumanagé on his own, except for what he can unders@gnd in
English. This isf&éeful but it doesn't extend the material as it

-coula be.

The advantégésqu the material are that it assists
studen;s; development ééﬁstudy skillss, ;nd gives the opportunity
- for them to de&eiop at their own fate. It 1is also valuable_fé; them’
td be able 'to develcp both théir'langqagé§, ;nd to feel th;t the

school recognizes and values tueir own language. This is backed

up by the incJusion of téxts in the main migrant languages in the

Some students ?on't seem to thihk‘gffcomﬁifiﬁg‘ﬁﬂgi1§g§\

with their own 1anguage.? Others, regardlg@s of age, are always t)
. ’ [ P

. S0 | v p
interested in language comparison, and as% questions, and use the

- school library.

el

Multilingual materials to%@eveldp that ingsrest.

g“m‘_ N ’ | . ’ | 61 \\,\ -
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- PATRICIA POBLETE  Collingwood High School

My schoolvhas an open-classrqpﬁ organisatién for general

studies. It is an experimental school and the staff have enormous
‘liberty to teach whatever and however they want. It is good.
because you don't have t be afraid‘oflideas being knocked backvat

the start, and if you make a mistake it is your responsibility.

[ 4

-

Colling;ood High Schoel uses the Multilingual Project

‘materials at two levels. The migrant Englieh teachers who aré
. particularly intere§teabin this material use‘it with.small groups
of'children who are at varions developmental stages. It is'arso

used in larger groups of 25-30 in the classroom.

I had another idea about 18 months ago. I tutor

‘children during thé summer.on a valuntary basis, and that summer

- 3

the Animal Famipies Unit had just been produced. I had promised a
Lebanese boy that I would help him with his school work.. On the
last day of sch ol 1 saw the Animal Families Unit I quickly

grabbed the Arabic ard- anlish books and off I went .I arrived at
\
the family housg, was-immediatelv shown into a baFk room, and the

class started. To my horror I had not only the boy, but grandmother,
‘ e - it / ~ :
toddlers, big brother, and father - whoasat a little awvay from ds

: 1]
to show his imp)rtance. The,father/Was completelygfascinated?that

I had the Arabi# version for him so that he knew what was going on.
| .
| g
T .

| . ' "

This Sessibn was so successful thht i‘thought: "Why cani't

-~
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'__we:dqmghis_with other ga}éhtémig'other situations?”
. . . T L . 1

~—

.

. —
" -~

Our school is divided up intp.five small schogig:“éach.; 
célled a 'unit', The children work in multi-level gréupiﬁgé'from o T
Form 1 -. 4, Forms SIaﬁd'6 form é separate unit. The most
important idea,behind.the structure of the schéol_is fhe home
'groﬁb. Children are divided into small groups of_ébout fifteen

with a home group teacher who teaches the children for a minimum
? o . )
. of seven hours and a maximum of twelve hours a week. As a migrant

‘\\ -

\gnglish teacher I hdve to work through this home group teacher.

wﬂgn the teacher encounters a parent who is'eager to help his
h;\; LAY * .
child and warts to know what to.do, I am usually in the background.

. _ \
I say: \ "I have some materials published in both languages. Would

you caré:ﬁp see them?" If the parent shows-interest I provide the
texts in both languages and offer to go to their home and work

:with them..

°
e

Usually I work through the father because he has

N . I \ .
e eriormous influence and it would be very bad policy to approach-the -~ e
- . g g \ . S

/ . o .
/mother first. In some cases in Turkish homes .the mother is the’

head. figure andlis very intemested.in school acﬁiYities, If:thié

is the case 1 work-with‘her. éo&éver, in one such.éamily when I | .
ééked the woman'if she would object to a vidéo tape Seing made of

her w?rking with ﬁ%r ;yo childrén she said *hat her husband Qould ' /;/_
objetf. It seem§ as iong as the woman's work .with'me ié not |

threatening to th role of the male ft 1is all right. : - N

°

63
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¥

After the'father has been given the booklets I visit the

family again two or three days later to see if he ]ikes the Unit

and vants to work with it. Most fathers like the Traffic ‘Accidents. -

Unit because it has lots of diagrsms and charts, Then I will go
$ /
through the material with him - he with the booklet in/his own

language-and"f with'the English version. I try at this stage to
make him aware of.the.kpowleoge I have-of his child. Pecause I

work with the children and observe them I have a good idea how

they operate in the classroom and what kind of difficulties they _f

will encounter. The father and I discuss the possibilities of the
Unit - for example, Traffic Accidents. =~
\ . ' - \

If we are talking about the parts of a car, the father
may be able to explain the brake system of a car to his child
better than .I caa. _Sometimes if we are discussing a graph or
chart in the Unit I tell him that the child won't be able to

understand it and ask him to explain it. He may write down the

3

explanation. i . ) . S \

,"/:

,/

The father takes the materials initially, -and decides 1f

he wants to pr ceel, but do not a88ume that/he will be doing all

the work. Sometlmes he will delegate work to his wife§ He may be,fﬁ

at work when the child comes home from school and the/ﬁother w{ll
. /

supervise one or ‘two pages of work on the Unit. The mothér has a
. ,/

good idea of what is going on “even if she can't speak or write

Engllsh because she will get the child to read to her 80 she is

a



i { sure he hps.gonéﬂwhat the (father wanted. . This is good because she

f‘has much nigher standards than we, and she will tell the child if

A

his work isn't peat. Father' will check with the mother on the

-+ work when he comes home. If the activities require the child to
B ot . X . (V‘ : . . . * '

listen to the’EL!;fggus;;mother may only be asked to see that the

g2

s e/ s
| p;ograﬁ’fgigat on and the father checks on the activity with the

'} ¢child.

H

.

' Whep I come, perhaps at the weekend, there may ;E\qggstions
\fromvthé father, or perhaps he has had an idea about "an additional

m;Ehart or list the'ghild can make.. I encourage this initiative from

»

the parents. vSpmeégmes other parents become interested because the
father tékes the book to the factofy, as the,oﬂiy'time he has

_ S oS
available to prepare the materials is during his_night shift.

_ Usuélly there afe other parents there who'have chiJireﬁ at our )
SN I ; T S s
school ard they:become interested. ;hey may-ask the father about-

-y

me: ''How is she? What 1is she iike?",ﬁiﬁa theffather says: 'Well,. .

she is all right. She drinks coffeeé, éhéagiayg with the t;ddler,

'she likes our food and she even sits on the carpéﬁ:ﬂ\ I'am not seen

as a threatening figure and so mother, father and child are happy

o _ ) . 3

to have me there. 1 am unable to cope with the amount of interest
- ' \ . '

rents show because I often have to arrange these lessons in

LA .
own time because of parents'\ shiit work. For this reasca encourage

that

the parents to work independently.of>me and visit them less
frequently, or talk over the telephone oﬁce'they‘are used to
‘working with the Units. I can only work with six families at a ¥

time. - 65
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L 7" Parents are delighted to find that sthe English and

-

mother tongue booklets have the same content oh the same page.
. Vs - N

It giyes them a great sense of security. Sometimes after they have .
.Qorked through two or three Units Qith their\child they go to the

.library and get a book in their own language and the same book in

-

'English and they compare. The translation is often not»page for
page, put they have become confident in the use of that kind of
'.material Often they will get up earlier and go to the library on
their way to work and take both books to the factor) at night.
Because of thefr interest it-occurred to me that our library at,

-Collingwood High School should have the different language versions‘

of the books side by side. "

I have asked some of the parents‘to suggest topics for

future Units._ The topics they want vary according to the stage of
.independence the parent has achieved inth1ssociety Parents who

feel they can cope with their environment have expressed a desire -

" oy

for topics in the area of - Geography, History, Travel and Religion.,

Parents who are less confident who don't speak English very well, ////’
( ' ~

or who have been in this country only a short time want . _/)/,

' ;-{7 -

utilitarian Units. They want»ones‘that deal_with law, police),
hospitals, .and sinilar things. It depends o6n how the father of che

family sees himself.

66
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What follows i8 a question-answer exchange ietween speaker and’audience.
: \ _ Y ‘ ‘ . e g .
. Q. How do you 'cdm%\z\icatc with the parents? _ '
- . N o ‘ 1 _ :
A. The parents 1 work with are very confident in #heir‘ f
\\\» . \
own language. Initiall‘\ye communicate through 4/~

_— L N o
fnféfpretéggm but I could;}ﬁxgprk with a father who

N .
AN

knew no English at all. The Engi{sh I use is a basic
\ \ \\

broken English, Bﬁi_hg“wiil unders?ﬁ&ﬁ and feel quite

happy that I use it. We do have access tq interpreters,

_but Iféduldn't possibly get ‘one whenever . visited.
VL N . 4 .
i Q. .How do you decide which families you can work with?

A. T have to decide which child would be the happiest or

least threatened by worﬁing with his parents. Sometimesf

—_
A,// if the father seems violent I don't continue the work ‘ .
'“//ﬁ; . as it is obviously not worthwhile. The parents have to f‘ ///
»/f \'( ' ' ) . ;’ Ce .
-~ : be tolerant and have a degree of confidence in ; WL
\\ i ) ) ‘._' . ' . ‘I’ ' ;
e themselves and their .ability to copeé with Australian i :
| o . . - . !
" . institutions. ‘ B
& b V:. . . . .
Q. Have you struck any problems in this work?
A. One problem has been the father who won't allow his I x“\\\\i )
" . : —
; ~child to see a film of g0 on an excursion, on the grounds /
: . / N « ) '
— that it is not educational. To overcome this on one \\\\\7L ,__-:

occasion i took the slides of the koala bear and showed, /
.them to the, parents. Ibtried to maké them understand

‘that by seeing the kJal? on film you could become aware /
ot its qualities —'shape,_fluffinesg of iﬁs coat, etc., /

Forey B

and this could be related to the knowledge of the /

67 . I




H

s
oy een®

\

Q-

A.

62 . ' S

| .
|

.similar qualities of the dog which were already known.

Really I try to make,them conscious of what they have
already experiented watching televisionl— that
ingormation fs livelier and makes more impact if we .
can'éee.it. ~I would liké to*be able to bring

togethEr in the school the families I wo%k;with s0

‘they could talk together about this kind%bf problem.

4
B

W\t L. o '. : - ll

- Do you think you cian achieve this? |

}b%iejvery difficult because, so mdny‘paremtd‘dovshift | i
worﬁﬁggd often change their shifts; Also, although I S
_hdve gdined the confidence of ‘the families they are oftenr, i
shy in'other°diiuations. I-would have to bring them

N

“. e

. togetﬁer*on neutrdl_ground énd for a spec1fic purpose -

\ T ey e

for example,two\famllies who ‘had worked on the same Un1t AT

who would then have a point of contact. I think it

i . ?
would have to be done very slowly and. presumably would

- not work in all cases., Lo T g 3o
. . .

How do you cope wlth the organzsatzon df'materzal af%er . .

" several fhmzlzes are workzng»on the ome Untt’

I organize things so that they are working on d1fferent

——

.sectIons at different times. In this way Ifcan break:up

the Resource Kit, but I always know where it 1s at any

&

time. Everybody has. two cop1es of the booklet - English

and mother tongue - even if the mother wants one too.

i II

| AT R
. . N
' : . N
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The child the father and myself each have a set./ I
\\\t . 3
encourage the father to. write on the unit, scribhle\

_,'
e

little notes _of” things he wants to do or to ask 1
He may”not see me for three or four days, so I tell !
.~ "him to write questions in the bhok7és*he éoes élongf@

§ - . . o

. . . . N Lo [Ra s . . . '

e . . . 2 3 i . SN RS
- b - i -
5 gy

o | L AR

N - P

Q. , Which language version does the child use? - s

- E AL It depends on his proficiency in his moth ier tongue.
;4L5' ‘ If he is not proficient, and the parents know this,

he will use the English, and the parents the mother i

< A oy

deay. Ay v
.\ adhedes K LT PRSP R il = T PRI
--q-u--q--.»c-aav--‘-...-.-.n---n

tongue versinn. . ;

X ) TN e
N\ , . . _

Q. 'h_'ould it be po/ssb'le to make this worykl part of _;the\.:

“gchool program, with Zz number of téqéhe{'s working
with families? | '

}m,f A. 1 think.it would if it conld be incorporated into”

e . the workload of the teachier. The teacher -could have “ I
four or five hours a‘week set}éside to viéit~familiee
during school hours. We may';chieue ;his at
Collingwood next year as it7eeems to be one way of
getting parents to,xelate;neaningfully to the work of | _: } '§;“i
thenéchool. Parent—teacher'nights bring parents ? S -

N,
. \‘\ - ) . . :
tewather but sheir bright ideas received at these

Ameetings'tend not to be followed up. . One of the

ce o

functions”of.our”homé-group teacher scheme is to !
Lﬁ"v“ " establish a relationship with the families of the

children. . e

S 1 R




” Q. Have ycu thought of using taped materials With these
: P ' i . .
families? ‘73

A. If you have a grandmother or aunt in the house you
‘don't really need that oral stimulation. If the

grandmbthers can read Little Bear to the small children
r

in the family, then they re getting enormous pleasure
out of being able to .help the children again. I've

asked ior more stories to be‘included in the I“k\m=
MuitiiingualKUnits.

. vy
e o8 e ane
g et A
———— et ek ARG . -

oo Q. Does the work you are doing with families carry over.
Lnto tne school sztuatzon7

. A. Most of the children feel very happy that their parents S ::h

(2

are interested\e;:ugh to help them - it gives them a
ney «spect of th ir parents. The\home—group teachers

. say the children settle‘doﬁn more seriously to their

\work and the teacber feels less defensive with the .
famiT/ -han before Several students have s;ontaneously
said that they like pursuing their own interests and

_learning at their own rate with the Units.

N
<
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~ CHARLUTTE' R1VERS Footgergi THude Street Primary School
. [ a ,‘ . ) .
I : I pegan to use the materials 1n a desperate situation about

two\iears ago. 1 had soﬁe big Turkish boys who behaved at a four,

- s v / -

five aﬁd\fix year old level/because that was the levetl of their
‘ I : :

anguage {B\English. Their self-esteem was low and it was reflected
N } - 4

in their beha&igur and the¢ withdrawal situation, tezching them -
/ .

Ehglish’ in a fo;géi‘set;ing, did nothing to enhance their self-
af | e - i ! ' ' :
t ‘:","\\ ) -~
J . ‘\
: AN

I knew the;Multilinguél materials were pitched At_lower\'
“ . . ~ T . .

v ~.

secondary level, but I thought ig\ﬁﬁghtwbe worth_a try to help these

Y ¥

" The imbavt of'§§$jng somethiﬁg

-

, #leven dud twelve year olcd children.

that loogéd 1iFe school work, and offered them some real learniag,’

/
\

. ' .
was.indrediple. Some of them didn't read very well in their own

V3 N . .
languggé so they would ask the help of an older child.//All the

;. .-
o / . -

s o ’ T
_chiddren wno could read their own language operated jndependently -
s o o o ‘ T
Zor .ogether with other children znd they improved their reading

N P “. _' ' . T ‘ ' Y ! : '
. skills in their own language. ' /

!
/

/ One result of the work was “he iﬁi7&est they showed in
each othe: 's languages. They recognized the pictures as the saue

as in-their own books and would look &t the other texts and say:

"Is that how you write it in Turkish, or Yugcslawv?" -It became

: legitimate irn our schooi to speak the language ynu preisr cad to

read in the language you profer.

71
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1eve1 of 11teracy in the

:"fEdpcatlon Service. My/aim is to draw the children out of

‘/ ‘ ,/

. The Australign child who could;read the English and then

Look’at the sam-: thing|in Greek increased his\apggsciation and

respect for the migranL children.
R ' .

’ i

; i

- . K {

We made signs in bther languages, ‘such as "Please wash

" [ .
. (e Gt s
a o N o o

youf hands" and put them o 1n the school. I think thikhchange in

attitude was the biggéFt'breakthfougnﬂanasiwffun'ﬁhe»fact that it " - e

was an answer to a very real need in individual children at the

time.

It fostered fhe attitude that speaking another language
is acceptable, somethiphg to be respecte nd envied. I hope

-

. eventually Australian child;ea/ﬁiiz actually start to learn Greek,

.or a language of theiy choice. -

MIEKE 'SMID Fitaroy High School

At Fitzroy igh School the Multilingual Unit .Animal '];~‘

NFaml\}es is used with new arrivals on an experlmental basis.

™~

N

\ .

I run the Special English group and there is a wide age

N

range (11 - 18), and also a great difference i? the students

own language I use Animal Families

(4

in conjunctior with the course provided by the Melbourne Zoo

~

themselves and get thém speaking English} The Unit provea

i
o
\

N . —



o o difficult with children who are semi-literate in their own langiage, -

. / :/

so I confine its use to students who are literate. ) : S

e : o L
My use of the Unit is dizected towards language teaching. * l.
The students read it chapter by chapter in their own language then h _'\'
. ) - \
k ’we discuss.it in English This is a great help in develpping their o
understanding of‘English After discussion the students can give

“an account of each section in their own words.

The main benefit of the Unit has been the development of

' ,,///—’”’T’g—'—“* s
ﬂoral\skillod One chaptez which pro#ed useful was the/one on f'.n\ o
N T P
o " instinct and 1earning Those who did not und/rstand the concept

A

of instinct, lea»ﬂed nét only the concept, but how to express it
'in both English anu their own language. I feel the Multilingual

{ '._Units are idedl to make people truly bilingqhi\iENthey want to use this

»‘opportunity. 5 l - ,

Y,

Twiiw': ' I found the slides were very excitaug and stimulated

the children to”talk Thoge on tha sea horse took us into the
‘-3\\ area'ot Geography, since they'prcvided an opportunity to talk,
| 'Khaﬁabouf;oceans. | oo |

. <
L '

/ {“ : .I plan~ to use the Melbourne Unit nexL as it ‘should be

1". L}

of use to my students"‘Ias year when I took them on a shopping -

f

L e

., trip before Christmas I found ‘hat although they live close to the

~A.city in Fitzroy, some of them had pever bren into town before. -

fyj~' S 2 ' 7:3
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It will fit in vith my ”surviGai' programgwhich includes learning
\ ‘ .

-

‘nuw tc use the phone book, how to read streel.maps, use ﬁ“kingrk#n“ """
N facilities and so on. The Nelbourne Unit should also provide

\\ interesting historjcal background.

‘ H \ . ‘ ) . L - i .
MEATHER WORTH  Westall High School - - ,
.\ N . °
'\ Three months ago, our principal invited Marta Rado to the ,’f

scmool to talk to interested staff about the Multilingual Units she

i
'

had %@oduced. . . E . ‘ : ;]

) . ' - ’ ; .

.’ . .\ : s_; . . N T . . : . : +
4 . . \\ : ‘ : o :

k3 A ) A '
- \\rAt this time we were very short staffed, particularxy

-

o ;u' in teache\s of Migrant English. Many students from South Amerfca,
b with littl -or no/English had to sit in subject 1essons such as
History, Scibnce,;Geography or Erench, understanding nothing, and

uhelr time, v ’ 2

[ \

Loy
\
- ' i . |
\

) _ 3 .

. f \ : S
. AY

. ) . t i

. I - i

Oﬁ lea ing about the Multilingual PrOJect, I felt S

'

iust wastitg

tremendously enthusiastic and hoped these students would be able

to work on the units by themselves during these 1essons, as the

\.
: 5,

& v assignments would be\self—explanatory in their own language.

.ﬂ';;/f
VAR

P \ ) e

R

f\Ehose the Unit 'Myths of the Australian Aborigines'
as I hoped it wo/;d give these students some background information

about Australia. A : 3 . %

\
8




\ | o . 69

{ o,
e
Lo \ DN
\ \ e -
\' ; \s?'k‘ \ »(‘ -
o« £ ""*ﬁNs j .

\.\‘ ‘ : £ : : \
" \ When I in\ oduced the\?xoject, the students were thrilled Yty

school in Australia they ha& received = ’ 1>//

as &t was the first time
\

1l anything they could read in tﬁe\r own language, and fully

— - _ . Y

\\‘“\understand e N y \

. ’ s ! PR

L S ' - i l

.\ “‘-. . - .L‘.:;F\‘\“\\ ] | \ //
O v =TTl . . 7/ e

T e P

' "\ = \.\‘_\

% Two one-hour periods a week-were. allocated for the _ B y_;

\ \\ . g Y oo '.‘:?;:.a

== .

. Project, in which students were allowed to work"oﬁ’the\gnit in any

- \ . \

way they liked. 1In all, about 30 students were 7iven the Pro j e

;the majority being Spanish-speaking, with a few Turkish Greek and \

Italian. 4 , L , o _

¥ \

v

~—_ 1 suggegted they should keep all—th51r—waik“togetherminmwm : ' l

needed more careful

I later realized that these student

Supervision and guigance.' Th

what standard was ej?ect
i
}

needed to be shown, step by step,
, and 1if possible shown an example,of

eompleted work to iﬁ cate what I expected “from.them.

When our. staff position improved I was able to

S ——

attention. ' P IR . T—

As I was also using the material for teaching English as -
.a second language, I designed some additional exercises and

dialogues and these were found useful by the other migrant teacher.f

These materials facilitated verbal exchange in English, since one'ﬂ

7

Rl




i
.I .
- result of having a large number of students of the same mother ,
Ty ' < . i ’
tongue was that tﬂ\ey tended to discuss the Unit amongst themselves
) H ’ . .
in Spanish.
k. I think a multilingual resdurce centre where teachavs
N e . ) T ’
N\l could share their ideas and materials would be useful.
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The following is a combined report on\tge smal

workshop groups which discussEﬁ/the\classroom use ind‘vidual.

Multilingual Project Units. These groups were infor 1{ and
lively discussion resulted in the exchange of many idé@} and
. - s A

\ - experiences. - Ll SRR ﬁf

One focus of group discussion was the use of!tapes

to extend and enliven the written and activity work of‘the

' ~ . . :

\ . materials. Two types of tapes were discussed - preparfd_tapes to . L

\ A.introduce a topic and assist in motivation, and tapes %hich the - .
N

'students could make themselves. The latter cohld include Lthe » R

taping of discussion in difEerent languages, reading of sectians

of the unic by different students, taping of appropria?e sounds, |
B ’ ! :

'ﬁ.g. animal sounds for the Animal 'Families Unit, orjdramatisation%
. ; o . . ‘ ) . ! o \
of some incident related to the work of the unit. L

i

1
1
i
-
V

\
One gr up;made an experimenfal tape intended to

\\

\ ‘~~~ ) . o
introduc -and provoke discussio\\\boutzxtaffic Accidents. It R s,
—— ’ _ o

reproduced a dialogue between two drivers involved in

accident._ The tape, as well ‘as using the appropriate colloquial
language, was intended toiintroduce the notion that drivers in
this situation are required to exchange certain information. The

'playing of this tape.produced axgreat aeal of comment, and raised

Y
o




72
\\\\ . questions abowu- the kind of language to be used-in dialogue.’ ‘L ' '

. ‘ x .
There were many suggestions for extending the work of - ‘ .

the units - excursioné to some of Melbourne s Parks and Gardens .i IS
while doing the Melb7urne Unit, and visits to supermarkets to add o /-
. to the value*of the Buyinp Unit. Other activities suggested were

R dramatisation, and the collection of pictures and oth%r . 7 \\\

11lustrative material for “classroom display. L S \

o - There was some.discussion.about the form of questions

and answers in the units.. All urits use self—correcting -f ;

\.multiple—choice typ questions in order to/cope with situations { \_
;where studert ~teacher communication is minimal. This technique { . '. \

does limit the poss ble answers that a student may make, -and units ‘-\‘ o

also include'some o n-ended questions. Some of these are answered | \

. by providing several possible alternatives in the answr: o~u'He, . . \_

Others are left unanswered with the intention of provoking thought \"

K

and discussion. -This raises the question of how students with

limited English are to participate in discussion. While discussion

P,
L,

between'students and'teachers: and among students themselves-is
Y always valuable, it is particularly important to encourage it in
this case, with ethnic classmates or with older students- speaking

“the same language. . S ;

e
\:':?;:\.\

. 1
& . ‘:

‘*:iSOme resource kits include’ games which test and extend
. \\\‘_\ﬁ\‘ ) .
.7 the. concepts and ideas in ‘he\ﬁﬁits.; These stimulate interest
' \N‘\\—-N\?;:: et e "_::.‘__.'.T'.——T.-_»—-"'_'.‘,’I.' T

!

2 ' )
£ |




R

S~
and provide an opportunity for interaltion and co- operation
A number of games were displayed and their

E betweenﬁstudents;
i
potentjal as resources for the classroom_discussed

. . / - |
5[ Another outcome of the workshop discussion was the 5
_valuefplaced‘on co—operatibn with other teathers ~. especially wherc o
the unit seemed to 1ndicate a bias towards a particular suhject.
The Anlmal Families Unit has been, used successfully in Scienee
prpgréms The Traffic Atcidents Unit could Be nf interest to
.Mathematics teachers since . it includes work with percentages,
Further co—operation‘becveen ' .

graphs, tables and statistics.
teachers on an inter-school basis was suggested with a v1ew to
42
H

!
sharing both ideas and materials.

O . 3
B ) - \
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BILINGUALS AND MONOLINGUALS LEARNING TOGETHER

Janice Giffin
Clive Kipgs

Mary Immaculate.
. .

the form of .a dialogue.

CLIVE:
‘assume ‘good management torbe dependent on gord deci51ons,

" learning.

Acadbmy of Mary ImmacuZate ‘ ‘
- Rugsden State College : >

I
o

o\,

.
Ve,

4

e ,.-\‘
o

A

—operateq in introducing the Multilingual

A

In 1975 we co

.

i
The followinggis a report of cur experience in

Project Unit Animal Families to: junior forms at the Academy of

v

9
2

H

‘

Generally in discu §ion on classroom management we
'l,
t

that is decisions which will assure effecti%e student
\ .

conduct a dialogue within a frame-

"\
: 3 This will involve

ual materials at thejﬂbéaemy of Mary

Janice and I wil
work of decisionwmakin

]

her use of the Multilifs
o is the\school s mi rant teacher, °

20N

Immaculate. Janice, 1&
} P \ 7
lmal Familigs into the Sc}tnce cdourse,

introduced the Unit.
one term (over a: ﬁeriod f thfee

at Form One level fo

months), with the co operation of thé/Scienc
A ‘ / ‘
13 ./‘

) team-work basis.

I want to e
A

teacher, on a.



. /

7///

'is important. ) ‘ -

/

. i
.not intended as*answers to any particular management

@

problems in a particular classroom. However, you may
N . - . o
find that our procedure contains useful ideas or ways

of looking at problems. In teaching any program the

v

teacher genevally assumes the role of decision maker.
Discussions on hdp, or what to teach or in what order,

are unique to each situation. It is the framework that
i

-
e

R ) o
Before introducing the Multilingual Project

' . . o 5o .
materiaIs»to the Academf\gg/éx ned the overall
e Y \\ :
situation and then worked oug a more detailed plan.

-

P

Our decision,making and management were influenced by

- // . E P~ 3
/
int/rmation we gathered about all aspects of school

/

functioning, and knowledge of the students, teachers

-

and parents. ' ‘ _ /Al

r—— !
— LT i

S

B
¥
¢
°

: ) /

_JANICE: It'is better to wait until you really/&now your

studen*s hefore uszng the materia . - Because of my

fions Unit with a

enthusiasm I.tried the Cbmmuniy

Gt any real organisation,

N 4 .
trying to develop as we ‘went along: The—atteémpt fell

‘second form last year, withe

"fkat-on~its facc'and we abandoned it. This time,.
partly because we p'anned.with a’knowledge of the

- children and their language problems in mind, we made

81
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JANICE-

From the major question of knowing the students,

These“concerﬂ the-

extends a series of other questions..

students‘

ages, how long they have lived in Australia, '
¢ / _ . S

what languag?Q they speak, etc.

°

in Form One.

) IWith respect ao the girls English langua

|
0
.;/
¥
!
s

At the Academy we use the Animal Families Unit

So the girls are 11 12 and 13 years old

(
Most speak Italian at home, but we also have Latvian,

Spanish Yugoslav and a few Arabic and Greek speakers. .

Very few of them read very much in their own language.
’ v a3, Q '
All of thg students study Fren h and Italian and the

Italian girls do very.well in Italian. The English— .

speaking girls don t do well at: ail.

.the Anglo girls (this is a tetm I became used to while e -

! el

teaching in the United States) rgad»befter in French

__.;

ir home background but alsd to

o
~

This mi%ht be due—tb ehe

the/method of Eeaching
SRR /{,

g

.

3y
3 [

they s;

I
AN

[

- On the other hand i

¢

ge skills,

eem to have equal competencies in speaking. When

A
" yod. listen to them you can't tell them apart. But the£_

o

' giri§ of Italian background have difficuIty‘ﬁifﬁ'readi g. o

» o T—

: ‘x,\.,.,._ ) e N
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LLIVE" I rhink it would only be {air to say we have : O
?El’: ’s statistic 1 evidence for the comments Janice has made A \\\

-about competencie3~in'French and Italian classes.
. \ ) ) o .

Before 1ntroducing marerlals that depart from
traditional teaching methods, the ge. ral teaching _ ' ﬁi‘

~ situation in.a school has to *a 9esessed and,any
‘e . : . - - . 0
innovative procedures have to he introduced with ﬁ§=y .
. . . - ,\‘-i 1 : Tul s
» oo " “ L. Y4

planning and care. What is the teaching siruation'ar

the Academy, Janice?

° ‘ B . ' ) ]

o

JAQICE: Most of our studentSjare.taught in a,tradiiionalge -

nanner; They sit in rows m@st of the time and the -/7 S

,..»

) . R
classroom is teacher—cencred. The teacher talksiand

the srudenrs listen. I found that.when I]tried‘fhe/; ' . o -

’ o

Communications Unit last year it’was not teacher—ce tred L ! .

"~ at all ‘and they couldn t handle it very Well. ‘in his
case we did move:away,from teacher—c ntred lesson a , ) . :

* . great: deal, but: it was very gradual uhé g'ir].s"v}lgr"e\_‘ """"" - - : (
”,guided towards making their own decisions about what they® -

7 ' - - . G
. ; ) K,

‘ :,earned and how they. 1earned it.. R P Co . ‘~ff

) CLIVV Since the materials are baﬁed on the pxinciple of “ . . .'\J]a
S . L R v

small group work it is important to’tak the number of /// PR

¢ v Y A - ‘./
. . . . « . .
. B . - .

E



o 7/
‘ : I
students and the manner of such .grouping into consideration.
v é
. P, :
13 -
-~ ' \

JHNICE: - There wore 112 /tudents and they were all involvad in

‘o i )
)

-

'the Multilingual Project. They were alynabetically
’ - l

ﬂssigned into three Form One classes. -In each class there

l, . " was a mixturéiof-Anglos, Italians,'etc.d We decided, one
for management purposes, and two for research yurposes,

‘!o: L tto group the girls into three groups within each»class;
A iT;h'e'lhlu_e_.'group were_alllAnglos - they hadtalways;sooken
o f ',fﬁnglish. ”This meant they might be of‘Anglo—Indian, Irish, :
- l_ A écottish or Australian background The green group were

all migrant girls who spoke another language at home.
~Both blue and green groups'had.their booklets in English

only. The‘red group:‘the—control’grouo; were-mostly '
Italian, but there was one Greek girl and about four.“

-:' Arapic Speakers. This last ‘group had the bilingual materials.

g e ———

Everjone in the Form One classes had the Animal L
Families Un1t in English vOnly ‘the.red group girls had it}
in English and their home language. In the green group

\.
were several Spanish speakers, as we were unable to give

~ them a Spanish Animal—Families—Bn+t‘*-mWe—thought this T TR

c . %At tnat time the Spanish version of Animal Families was not
available. . R . : L

1

> : . L

o o . . K o : o . . ’ R s R . f
|
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- . \ o

would allow Ls te compare the performance of migrants o~
: | -
with and without non-English materials. Weufound out quite

a lot of. interesting things, but also we found quite a few
difficultxes were involved. ill exp]air now the problems

. RN
involved and why I would not arrange groups this way

-
o«

again.

2/ ' The '‘girls in tne red group wrote ‘out their ae;ignments
in the two languages but they would not Speak Italian in
| f/y'v.-lnschool, or have their lessons in Italian., They felt - )
l?/ ' . intimidated because everybody else. used English all thé time 5
and they were’ the odd ones, and/felt a bit shy abpdt it. :
“\ Next year I will give bilingual uhits to all ;he/students -
Angios inéluded. At our school all the‘g}tls study French
.“‘§a“d Italian, so althod///the Anglo gir are not’ very
. proficient in Itaf/an yet, they mig t be encouraged to form

all sorts of/iittle reading grouys or classroom alliances

with thezftalian girls. The_}talian girls would be able to

' : A .
o read/to them. /// o o v
. /”/ ’ ‘ : F .

/

. o/ . -
QUESTION FROM AUDIENCE:  ’What nationalities were involved in

L)

the green group?

: ) . ' ‘ P »
JANICE: There were Spanish, German, Latvian and some Italian.
' . r . ) /. . . L
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-CLIVE: ' 1 think it was very interesting»ﬁow the §éience teacher,
_Mrs. Armstrong, formed and generated thefgroups. Would

you like to describe this, Janice?

JANICE': within each‘Form Onerc;ass there were all sort ygg’
suh~groupings. The Science‘teacner set up a program in:.
‘which.each group within eacH classroom elected a group : ' ~ 9
leader and a recorder who took down notes during
discussions. They elected thcir group leader: anv ..y
they chose - by group consensua\ h) secr et ballot, or by
raisi-.g hands. The group leaders ‘were drawn out or Lie
classroom everﬁ‘fortnight to help uith decieion-wmaking. . , : .
We tried to set up a model which iuvnlvec the cﬂild!ﬁa S
mucn as possible in the decision—making. At the group
meetings either myself or Mrs. Arms :ong\verelureseur._

We heard these’Form One students ,a»king abouL 1mw to

1 - ' .
include eVerybpdy in a particu1ar acti»1t and how to ’

design act1v1t1es so that everybody could be included
Essentially the girls were doing whac I try to do at ﬂ‘OHt
when I plar. nj 1essons. They discussod particular‘ |
studcnts, for Examplé; ”wﬁat are we going to- do aboutr

L ' her? She makes noise, but .she also has good i’eus. ya

-The girls also decided how they would Jtilise the materiaTs

“ -

Pwho was goirz to be the ceader the next day, and so forth e

No¥'t .
e . ey




.
. . 1 -

Ve ' There was a difficulty with the election of group .- - .

S

. leader. There was a tendency fc- the students to‘pick‘the
so-called 'brain' of the group or the one that -always : -

. gets the role of teacher's helper. Next time I would try

f~o start a model of rotatlng 1eadership, so t:hat: everyone

" has a'chance to be leader.

f . . To choose the composition of;the groups I sat down . -

; with all the Form One teachers and assessed every child s

XL
: . B o

gerformarce. ‘We did this SO the groups would be matched

l»—/' -~

‘,,din”eome':ay in terms of performance. We set up a ‘rule at

§ N." wy ‘ ' : -
3 the beginning of the year that they were not to work with

any’ .-dy ootside this'group." We. told them the reason,

o

that it would destroy the po- “-Jf ou= researeh and they-
were willing to accept ghis. »SJme girls ‘became disgruntled

with some activities and wanted to join other groups. Some

-

wanteo to join a group working Bilingually. .

¢ CLIVE:w.” I would 1ike§ro make it clear thatfthe girls didn't
{ . . ;

— " work all the time iﬁ the large 8-14 sized group. They set

S ~ off in.twos or threes or individually.

o ’|

e -
.

o o~ L
- - . -

{

Another problem In.organlsing a project is-that of _

.aseeSSment. How’ did you handle this, Janfee?}

t




"7{\\3, :' JANICE : We ‘tried ‘to dexelop methods of-assessment. One was
that we required that they kept a notebook for written work
Efm_hich was handed inland marked. In it they answered questions,
kept notes-‘and compiied.a dictionary in the'oack:\ Much of the.
work was_self—corrected»because they were ahle'to.refer to the K
'janswers in the back of the'énimallFamilies booklet. The
.‘{\\\Ieadersand recorders took:responsibility'forlcorrecting;work.
'iu~Usually_it was just a'mattervdf checking answecs against the
?;correction guideg They w0uld‘$rite-little'comments on the

: notebooks the way the teachers do, like. ""Mind your ¢

h\
punctuation", etc. A great deai of time was also spent ‘
‘ i
discussing the written and spoken work,of:students..
t{_ |
! 3
{
. : : - |
: CZIVE: Another significant prdblem for the teacher;or rhes
units is his or her competence to deal w1th the 1an§ur- “ (i
" How dld you cope with this problem? ' - ,-g P f‘f/ N
- ) \ " . . .. "
,/M/ L;\\\\¥\g 3l

\

JANICE: At our school ovt of 33 staff,;half is non—Australian

. and speaks another 1anguage We have two Italians on the

staff, and I can speak Italian and some Spanish We have
. w °

- Polish Chinese and Arabic . speakers. We also used studentc

from upper forms t6 help mark testa and translate questionnaires.
2 \
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._ :J / | |
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"LLIVE An obvious queéfion is: "Howffamiliar-am y with this

material”" If you don t know your material well/before you

start, then it is hardly 11ke1 you can manage Jt in the

classroom. _ .

JANICE: It is obvious that you must know the Unjit, to devise
-some sort of lesson plan to start with T

{
-
"How do "I teach? bo I need to

CLIVE: " Another question:
g : .
: 7
S /

change my role in the classroom?"

1
| .. 5 .
JANICE: Tc an extent we did change our_rolqé I haée.
mentioried that in using the Unit we depalted gradually

Mrs. Armstrong,

from our usual teacher-centred classroo

‘Clive and myself were always m,ving from group to group
during;5c1ence classes. But when they Lere d01ng their
assxgnments,"ﬁaving argUments or.plann%ngvsomething, we

_kéét;out ofnit. There werellimits to éur,&p%ﬁivement
because part of the lesson was to lea#n-to méake dec1sions

However, itﬁwas important that

and then stick to them. Ho
‘ : o ‘
\

[ ’

classroom. -
)

we were.ih the
' 89

e NS
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. . ~./ N
CLIVE: 30 e have talﬁéd about+using the materials‘in
: /

84

CLfVE: 'You mentioned the problem associated with the choice

/ ‘of group leader and your decision that another time you

-y .

would try. to introduce rotating leadership. Are there any
othér‘things you'would not do, or do differently, on arother

“.

occasion?

o \
K¢

JANICE: Yes. 1 made the mistake of'inviting too many visitors.
we had people from the University, MelboufneZState Co.lege,
and students, coming to watch the program. The girls finally

became so intimidated that they clammed hp. Peop e walked

£y

 We were.all so excited about doing socathidg different, that ;

‘

in,.and instead of 51tt1ng unobtrus1ve1y in the back of the

'classroom,ﬂwould become involved in the discussion. The

‘girls didn't like it, and thcy told me this, although they

~Td£dn’t'1ike to be rude to the peoplé. On the one hand they
felt very.iﬁpbrt?nt, l.aving visitors coming inlcnd wanting

to see them, but it also made them self-conscious and this

>

had a detrimental effect on the program. //

i
!
|

/ /’/
: :
, 4

convencional terms. wra ~vher activi'res did the/glrls do

4

\-.

_ apart from reading, wrilxng and dlscussion°

\/

L?l L 9 U I/"‘

vy



JANICE': \They used .the activities suggested in the resource-
\\', kit a$ a basis for designing puzzle's and games of their own.
! i, : . . .

\ They ﬁade fish mobiles and they dramatised the salmon

N\ ! - : )
..\\swi..ing_upstream-ng‘lay its eggs. Sister Mary came in to -
find| female salmon laying»eggs in various corners of-the

room, and male salmon fertilizing all over the place.

“One little girl wrote a: poem:

The salmon's a fish that swims upstrean

To lay their eggs and spray them with crean.

It was the_mbst painless sex education that I have ever.

s

seen.
/ : - _ .
The work wa¢s cbntinued in art classes and their home

adtivities sessions. We also went to Healesville Sanctuary.

-]

e project was run for a whole term - nine to ten weeks
with two fifty minute peviods a wzek - and the girls said
they didn't have enough time to do éverything.

Finally we had “an Animal Families Day on which an:
They ' displayed their book work and>art wirk and they dresseé
up in animal costumes and did clays, skité-andudrama. One
group called themselves rhe.Skychooks and sang "Emu is not' a
dirt, word": It was Interesting to watch how they tried to

- B .- \___//"/J .
observe animal movementis so they ¢ould imitate them.

91,

exhibition was set up for parents and the rest of the school

POE—
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CLIVE: One management prohlemrwhieh we should mentidn
/ 4

e

‘,ftheléttitude of other teachers to migrants and : b%\ingual ’ i

‘or multilingual materials. ‘How, do you get on the‘gide of
/"

/

the principal? How do you gain the co-Operaticn

s

teachers? How do you get funds to cover the cc¢

materials if this is necessary? W~

JANICE: I found that at least fcrty per cent of the work was 7

getting the materials into the school. I am the first

migrant teacher in the scliool and I found when I suggested

Y P Ferany.

using the Multilingual Units last year, the staff were. s

-mistrustful and suspieious.' It was like a wall.COming down. - f\\
" Finally I organised things first and went to the Principal . /

and the Deputy Pr1ncipal, of whom one is the Sc1ence course [

©

co~ordinator. I said: "Look at the materials I have, all

- the’ tapes,.ard pl anned 1essons I presented it zs though it

EY

was: already done, and since 1t 1ooked as if I knew what ;I was
doing I was able to get agreement. Because the fact that
students would be learning in languagesotherthan English

aroused suspicion, I prepared 1itt1e speeches for staff ' : o

meetings explainlng that the students were not g01ng to lose N

their Engllsh, quite the contrary. I also said it would

provide an opoortunity,to involve parents 1n school work.

Once it Was organised Jnd placed before the admjulstration

- <

‘of the school and other teachers, in an,nrganieeu farm, L s




87 .. \ 1/’}/._'

rather than as a bright idea, they accepteq;it. I do

want td imply that I conned them info'usiuﬁ\it. I *
: ~

.

presented whatever positive evidence there was in an
organised plan for';ntroducing-it to the school.

Although the topicffits in.with the curriculum and the

i
t
0
work only lasts eLght weeks, it had to be done this way \

-3

in my particular ca§e.‘ If I had asked everybody's opininn
./,' .

of it first I,yoﬁlﬁ have been met with suspi..ion, becausefﬁf

A

: of the uﬁﬁeiéainty of, embarking on‘somephing which od&
\ ,){// . - -
Xl _.-kmEW about. . ;///'

An obvious strategy is to develop your alldes. The

Science teacher was very much An favour of it, she was aven
\

wlllfng to throw out her second term syllabus in favour Tof. \

go obviously I made lots of plans with her. y
. .
CLIVE: * After yuu-naq worged on‘tne Animal'Families Unit for

i : : -
a @erm what effect did that have on staff attitudes and on

 the school in general? e
i )

N
/ \

JAI TE: 1I:was able to say to the staff: "Come'down to the

hall andtsee“what the girls_nave\dbne." When they came and

.saw tHe notebooks‘written in twoﬁIanguages, te girls in
/ prra. \

.‘tqstumes, and a lot of fun and happy thlngs they felt quite
i .

‘) 3

el
BN

»

o wen,
n



Eand e el

v

3! \
\i .
different from how they had felt when E, as a new teacher, °
presented them with é{éew idea,‘a yeartﬁrev10usly
Definitely more peogie would support meinow.
. P

ol VRN

_ / S~
(\ ) /’; ’
s . N ,.~'/ T i\\l /
s o I have almeady mentioned uhe effebt on the’ gifis of
:‘.\’:-‘« v * “ ]
S \"M .
o ‘-wox&ing in groups, and making some of th%}r own decisions.
They liked tnls grouﬁ“wo;&ugg well it has} been continued \
"v-\_h -’ . ,' g
this term 1n Science. classes in astronBE?T T~ ; '
;o ‘ . 1 e
a .// . A
/ ' o

| o - ‘
.l .

: 3 : v .

/ T //}here was_some influence, too, on the parents.

/ : ) '

A
Usually we have very organised parent—teach@r nights

\ e
7 4
when the parents come to talk to. the teachers about the
mid-year report cards. I feel most paren;sgfind school!
an aljienating place

. <
We invited parents toEOur Animal

Families Day and although not .a great many came, those

-,

- . 1
who did expressed interest in the work Thef wanted to
know how they could help their daughters.

I ?howed them
the non—Eng;isn books we have recently bought\and

suggested th.y borrow a book to read to Lhelr‘child and
their ‘child togread to them.
N

)

One child told how her father made her read the

m%thef/tongue version of her -book - to him, read it himself

and ASEEﬂ“heffﬁueStionS about it. A number of parents /
N - K " ’ . . @ ) ' “ .
showed interest in the books and talked about the work o
- . =~ with their children.

-

E "'-9;
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l , CLIVE:‘ In conclusion I would like to emphasize that- we - -
don't suggest our use of the Multilingual Project
S ‘materials as a mode] for all schools. The questions I
\'\‘\ .
"‘~._‘have posed to Janice need to be asked in each. case.
I ' . o
AR 4 e
- S . ) ' : ,/”'
JANICE' . The wb\r‘lg‘\with the Animal Families Unit at my school'"'
&
‘was sufficiently suc,cessful for the Principal to apﬁrove
further work with Mult}'iingual Project Units, I 1ook
_,.4.‘_.-«"' ’\«" //
S _,gﬁxward ¥o- using the materia\l again next year. S mee e
v-.n--«-uwv e ’/ ~ -
. N //"
7 ( \\\\
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OTHER ASPECTS OF MIGRANT EDUCATION /’ '
AN ETHNIC LTBRARY T
e . o, 3 . j | S
Margaret Dear vmeMngtqn/ Primary School . \/1-\ e
. .. ~\..\ :, /»l
' ° . C . . ) . ‘ )\! A“
. We have startedlan ethnaic iibrarynat:flem%ngtbnaPrimary
) . , a . A NS .
School using a migrant demountable classrobm from- the Commonwealth [
—_ It is partiCularly suited to use, as a }ibrary because e i

\\Government
\\
it is\separate from the main building and on the mFin pathyai\ ,

o

-(which gives‘parents.and.children access to the sphool
;. _\\.
. | :.\\. .
We set up\a 11brary with the hope that prov1dtng~bagks\« 1
nt on the part of . ]

in ethnic languages would\encourage invo
\migrant parents. At the time\we started the 11brary the more 1;;
usual forns of appeal had met with\ne response, and the only
} e . .’ \\\ ) /‘-4 , . . ’
parental involvement was a handful of Australian mothers. : ; o
] . ;\.\ . - . _ l .
;;\\\\\ o ~ - The school has 324 children;'laq’of_migrant background. . | j
© T™\0f these 89 are Greek, 6 Turkish, 7_Yugoslav and ZZ\Ttalian.. vf :
. ) - . . . - / . :
" . / i .
] Ql Committee gave us $300 of*which we were onlyf ' :
o the 1im1ted range of books availableL\ \
N We began with fairy stories becau e _we ;heught everyqne-would / . T: ;
o < S N}
e ‘ know them. At the start of the program £ children were ‘very® { . %ﬁ
L o ) e —— o ‘ o N
T /Keen. They helped us with' the stamping of the bo;ﬁs and writing DA
i : _b-:./ . \\\\\\“ |
ndard -g\<f7m»

’ /' . . i
s thevword"Language in every book We expected a. high s

~




-

béfin this and the children have responded by taking very good care \f‘*ﬁ~u;;‘;;;
’}ﬂof the books.i | o ] \

fﬁ*ﬁ%~¥~;;ﬁll:;; Honever the use of the books developed gradually. The

Greek children can usually read fluently. WE“have~onlymone hl,;_ s :
. ’ T

Nfd_childiwho reads'Itallan. ‘At first some of the children wouldn t o ..

fborroﬁlthe books because they didn t feel competent'to read 'in
':f;thelr own. language _We suggested that their motners might read
'ﬁg“the story to them. This fitted in with our initlal aim of

0 getting parental 1nvolvement. Now we have.mothers, fathers and

"v'igrandmothers taking books to read to their children. Some of the

=~

“ZfGreék girls who can't read are taking books home for their

. fmothers to read to them. For some, this is the first time the1r
bparents have ‘read to them since they have been in Australia

'_fSometlmes Greek chxldren readﬁstories,ln Greek to other children
' ® ' B . ' ‘

0 . ~

in the library.
The organisation of the librarylis very'informal. We -
. didn t advert1se it in any way, beyond telling the 62 chlldren - o =.“'
RJ'with whom we are directly involved ' Each chilc has h1s own card
"fand all the cards. are. arranged in a box in grades "The children

write down,the !itles they bbrrow on their card, with the date

fbortéwed aﬂd the. date to be returned If theyﬂare able they find

th;irﬂovn/@ard.ané the book they want; and we*'check them. The
E _indiv1dual card is 1mportant to the ch11dren as they 11ke td see’
h:f;hthe -1ist of books ghey have read. Last week we ran out of cards N
' 97"

Cb.. . L, @




‘and we| put the names on paper.  The children_regarded‘this'as‘ o B
satisfactory. The library"is open from 3ﬁ15‘to;3;45

and so farrwe~have_had fantastic response. I estimate

that 150 hildren are using the library. e

/ : -—m-'._.___._' o
)ooks from Australian children. Because we' have a great many of the

AcDonald Star-ers, .Dick Bruna books Dr. Seuss books and Golden
;o . books we are

ble to provide for weaker readers among the Australian
.'children. Somgl of them have asked ué to teach them to read and
some of their grant friends have asked on their behalf.

In this - .
way our library

as involved us with°the whole school. ’

‘ _ The reaspn why'children are borrowing from'us in
preference to the

in library is partly our separate building.
The:library‘in the

. ~
e

ain building : is closed off and~less accessible.

' Also our way of borrowing is less formal

~

We have no expectations -

about what a child should read and we don t make Judgements about: -
| R - S
the kinds of books chlldren borrow. ' il

. . Y o '. L ' “‘ - o .
B QUESTION FROM AUDIENCE': When you presented ‘these resources to the

~

children did you expect them to use them immediately or uere you ’

: [ Ty
prepared for a slow response initially’ '

:
ANSWER: Our main aim ‘was to involve

‘parents. We knew most parents -

. . L ) . | ‘ 98 .' ';\”\.\;_:'
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work and 80~ dcn_twhave.much time. with»the children. Also we

e i ey

P knew the children watched teIevision a lot .and we wanted to . T

f;_.i’ o give them the possibility of reading their own language in a -

/- way that would involve their parents.} Our ethnic library

;
. AN
S 4

l"“~4~--u~useemed to fill these requirements. : Co
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OTHER,ASPECTS OFLMIGRANf'EDUCATION:.N . ﬂ.;m///fj

\.

o NULTICULTURAL EDUCATION. .SOCIAL EDUCATION MATERIALS PROJECT

[ . *John McArthug | S i N ;
e e e — B T
I - .. Until recently the "official" viewpoint has been that v
Australia was a homogeneous society. There is 20w a growing ] ~¢;

i . _ e ° / is o '
e awareness t:hat: ~hi’s’ "me‘lfﬁfg"pot”—thewy—does not_trniy_nepresent IR
the.%ituation. 'frtin (1974) states-that;‘wtthin-the Australian R 'ﬁ
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context : . i\
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v . Since 1972, this pﬂuralism has become mani fest v NS
AU and'acknowlbdgemeﬂt that .we are nat a : _ L E

B _ hommgeteous community has leapt or seeped _ o L

‘“ian almost every|corner of our society (p. 1).- P =

,"?,.' n . o ; ' } i

‘ : ; P
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e Given thatthereis this injreasing recoghitlon of Australia belng,

""" a multicultural srelety, tijls paper will explore the implications

s for;currlculun, particularly in relation.go the’ boc1a1 Education 'yflf;j

'Meferiéls‘Ptoject»(SEMP).
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When ‘empirical data is examined, there should be little
. / debate as, to whether Australia is' a multiaultural,society. - The
. . ) . ) o T ° h o o
1971 census figures show that people born in at least seventy o
_other countries ‘are now resident here, .and that aoproxinately one
in;fourvpeoole wereleithef“born overseas or born of parents whof
. were. Since 1972,.Mr.'Alg Crassby, the former Minister.for .
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has cal’ed Australia 'a iamily of nations" Through his statements

,\\

“and documents people are starting to reconsider their attitudes to

people‘bornﬁOVerseas. 'However,-there“are people Who argue that-a\

7":‘,‘ v . -\
L change to. 2 multicultural emphasis will only divide the society,
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v{Immigration, and subsequencly Comm‘qsioner for Community Relations;w

"h}and that W should continue to aim for a policy of assimilation,

"

z\Tfﬂ ;'or at leaﬁk integration I would argue ' to the contrary, and i

r.ff agreevwith the Schools Commlss1on‘Report,(1975) which»states

j L .
- ithat assimiI‘ttonIst—polieies_dolnot dissolve
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.! cultural differences A(p 119) ' ‘ ’"“”"‘“““;?;f~~4—mm.w;ui

4/ There 1s much confusion about'termS“such as 'oluralism"
| ) , s
. or multiethnic > and this tends to obscure the basis of culrural

."'. . -

]3ff1]_‘programs ~ ‘that of establishing a sense of, 1dentity for the’

'rindivﬂdual. Teaching programs tend-to look at them and then

’

.withdraw to a neat Anglo-Australian situatlon, w1thout studying
. I l i

factors that affect the values held . in a particular society

'For/example, teachers often study the Abor;glnes'for three weeks;

° I

without studying the’ values of that soc1ety and relat1ng these to.

, vaﬂues held by the. students.
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/ ' ' .
.//, . . ' o TR - _
-/ .. Lf one takes the Viewpoint that Australia is a

"lfmulticultural society, then'theifoliowingﬂdefinition by Banks-
hf (1973) provides, a basis for'discussion:
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an open soﬁiety in which individuafs are able
to takezf 11 advantage of the socfal, economic
-and educational advantages of a ociety, . and
yet ate. /Able to maintain their ynique ethnic .
identi/ies and allegiances (. 211-2).
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" In this 5@c1ety, which Banks reférs t
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:‘AustraliAn, and when 1 am'with
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as a culturally plural

society thé/individual is able to exist within two cultures,-

Greek. recently commented “When I am with Greeks I feel more

otralians 1 feel more Greek "

There seem to bentﬁree'major'cdmponentsnin”discussing

! ‘-' . . . b I [} .
'multiculturalism' - equalx@y of opportunity, cultural d1versltv

“
\

_ and‘mutual tolerance‘s lutse components are to be f/und in the"i

u.
J

S -Banks definition and assume greater importance when 1ooking at .

.
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i

: designs gf multlculturél curr1cula If-educatioﬁal institutions;

can plan programs whﬂch 1ncorporate the maJGr components, then
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- / ’ cultural d1ver51ty being 1mportant forlall childreén.
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if such institutions a{e well Lowards ach:eving a true reflection o
:/ the soc1ety - equéllty of opportunity "nd cultural‘diversitv-
‘ being 1mportant oharacteristlcs of programs fof ethnic or migrant

chderen and ' Tutual tolerance and a. syhpathet1c approach to

A : " During the 1950s and 1960s the aim‘of the Australian

: R ; ( L . .
s%Ciety was;/ towards "Anglo-conformism", and; educational institutipns

[ . . ] .

reﬁlectedjthis; ‘Migrants were expected to onﬁorm to this
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975)uPo longer sges the quemtion as- "Should we teach . ‘

ut "How do wel @ How do we encourage

£¥s ) - schnols, educa ion;d par ment S5, cgrriculum projects and
, prene .

h rs' colleges to a_velép programs{which reflect the change in
/ p: }

4

e, and/the Curriculum Development Centre has ‘ .
, 7 Qo s .
. However, these are minor contributionq in a -

h change is. possi

funded our te

very large a d’compIex;area, There are two aspects of

J:-muiticultulgl,educétion. The first one is to meet the_needs of

*. migrant hil&renyéhrough apnropriate”language and cultural‘nrogramgg
second,jto meet the needs. of all children by developing a

- /
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The relevance of . multicultural education dods 16t therefore, 1 N

‘epend on the number of mlgrant_children'invthe schdol. The

v . . N

~Schools Co .'ssion states: . - : l// o
. )/m’u :,‘ s ‘. . . ‘ .\W

.-, ~that the multicultural reality of the Australian

' sojiety needs to be reflected in the schopl" -

' curricula.!{ While these changes are particularly o S S 2
T important to under-gird the self-esteem of ' '
AL . mi /grant children, they also have application for
" S . all ‘Australian children growing up in a society ’
which could bg greatly enriched through a wider )
o » sharing in the variety of cultural heritage now ' ‘ B
e present in it (p. 124) : I
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it (ould be argued that education, like religion with

Al

i;a many churches, shonld encourage the establishment of ethnic -~

schools, which could then study in depth a group 's culture and

language. However, this. approach could be divisive, since groups
]
_jwould be receiving a narrow perspective, and the second aSpect of
) o .
multiculturalism would not be satisfied i.e. the development of

v

a curriculum that reflecrs ‘the nature of the society in which we
|  live, R L

W

Banks criticizes many current American programs in .:_’ o
‘ ethnic stud1es in that they concentrate Elmost exclusively on the
- ethnic minority.' For example, black studies programS'are \\ | RN N
Adeveloped for a predominantly negtowéreaL';He~afghes“that-tﬁé§g-g".”_..fﬂt“ ;.T

programs . ' ‘ o o e

¢ o - : “are basedl on the intellectually indefensible . " . C
o assumption that only ethnic minorities need : » :
S - to study ethnic¢ minority history and culture L o
i e (P- 108). . . : : < P

One must agree with Banks when he contends that
| : e R
all students...need to deVelop\a minimal
* level of ethnic literacy and to understand
o the role of ethnicity in Amerjican Life i
i ':' (p. 109)

..Q‘.Lv' His point is that it 'is not only necessary for negro studentS to

"“d‘;.~have a knowledge of Negro history for their self—image, but that

-

o

all American students must be aware of ‘the Afro—American perspective
o0 ) - 104




1n,Amurlcnn history and soclety
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In the Australian context, too often the question is

"

asked: | "What about us Aussies?" whet migqant children seem to be

‘advantaged. Matheson calls this the " hdignant'Aussie syndrome"

:e} :‘” (p. 1I) and it is oftenrrelated to an "ORG" coTylex. ""00G" (one;s
o own.group) is the fierce ethnocentrism whi'h‘QOnsistently devalues
any group'different from US, He‘atg;es thatlit i impottent for
the dominant group to understandrthe diveréity of our cohmunity, as
well as having specific progtahe in'sehools with é-high.migrant
poﬁtlationu 1f curricuium programs do .not reflect this‘diversity;

"‘then the domlnant group may - .well be the “one that is

iThis atéument is not'a;triticisﬁ of the figst'aép ct
Qﬁtlined by'the Schopls CbpmisSien. It is iﬁportant that ech ols -
aeveiop procgrams that suit the envifonmept, proQided that it sults
T.ailletudents in“that school. _If'not,fgrdhp rivalries-may arisev
and be very damaglng to otherwise worthwhile projects. As
Stenhouse (1974) states, "all schools (and classrooms) ate difFerent
(p 16),_therefore‘schools must be encouraged Lo develop a curriculum
A’ to eﬂtompass the needs of the schooi population.ﬂ Projects,‘like
'ff SEMP, can‘onlY‘proVide the ba51e For develqpment of echbol erograms,
'SEMP. is a project funded by'the Curricuium‘Development.Centfee(CDC)

¢

in Canberra. There are eight teams of chree .teachers each

M

. throughout Australia working iy-én area of social education. R i

o
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The two Wctorian teams are "Urbanism’ and "Racial and Ethaic |

“the project is of two years' duratidn with muteridls'

by commeccfal publlshers for distribution in 1977

Relations'.

W
a

‘on Papua New GuiA{'

There ar* two basic aims of SEMP. Ore is to ptoducé\a‘
\ o v .

rangv of materials tb cater. for netds felt in Auatralian sch0013\ o ey

and for this materii‘ o be ‘flexible in nature'so that it can be

! s
Rt

used in Engl sh, higtory and. other programs ‘as well as in social

. education.. The second aim, or rathtr principle is that communitym A

"ftivolvement be a strong factor in the process of matx'ial ﬂ.\

) . o [ \

p{oduction. o . B \ o
/
(l

In contacting the community the "R & E" team have
concentrated on both the community concerned and on the teachers /
using’the material. The model develbbed.by the team'hés'bg

N /

contact. members of the relevant comﬁﬁgity at each stage of the C
2 E % proc;;; for example;“rﬁé mate:ial on the Greek community.was - 'J‘}MM”M%
researche from.Gréekfpubiggations atd'interviéws. ‘Iheéé_weré
‘ \"' drawn tbgether and~s$té sent to‘mgmbets of;thefﬁreek;commttity,

both in Melbourne and interstate,\for comment andﬁcriticiSm._'If'

criticism is forthcomlng ‘the person is asked to detall this and

7

' to write 'a commentary on Lhe section for p0331ble inclusion.
‘f : - This has proved useful in ironing out anomalies, 1ncon51stencies,
3 . : ) ] .

‘and factual inaccuracies. The revised draft has th?ﬂsﬁffﬂ;
. N : - : Y
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“”fbé-preaentud fo further‘oommonc.. Very littlv of the maturlnl haa _‘.d$"~”'

o

beon originally wrlttvn by . Lhe SLMP téam mcmbura themselves.‘i’

i

Teachera are ustng the Lrial material in classrooma. ‘u;:~

.

Trialling is at a state level at this stage, and national trials '.‘eff,?

ff will begin in 1976 There are two aspeets of trialling.. Firatly.

to: ascerLain whether any material or parts are unsuitable for

%students, ang secon&iy co 1n<orpoxa&e the suggu..ions of triahling

- e aias P AAIT T e

materials. To illustrate the second point' 'a teacher in a f.}td‘ "‘M'”‘
_ - . L
Western-District technleal school where the migranc popula£ion
P - :
was_smaLl used the material on: the Greek v111age CO compare and g'fwd;'

b ."»\w R

contrast this with the life style of the distriet. This example

,1

A could be used to’ show otheﬁ teachers that this mate*jal wasyl{

v \

o suitable fdr_usbvin a sehqol“with a small migrant,populacion. - 'g,'

~

Flnally, terL Lb a’ need for a11 students to read other

points of v1ew 1n order to' Llariry thelr own sense, of identity.

The team 18 endeavourlng to produce anerial wr1tten by people L
Bt . . R
. : R L

from other ethnic backgrounds.' One such piece 1s an- acuount

wrirEen by Cheryl Buehanan, an Abor1gine, giving her vtewpoint of

W

Austxalian hlstory.' It is our ho)e bhat the/haterlal will prOV1de Efy‘f?fal'

a valuable contrlhutxon to the area of multlcultural educatmonr

and that the process of 1nvo1ving the communlty at- varlous stages ae
will be used as, a. model by others. =" T T
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‘Abb{;gjnésféﬁd‘Eﬁrbpeans

This pack focuses on che clash between the Aboriginal

and European culhuxes and the difficulcies experienced by che

formet as‘a :gsult ”f this clash. _ 

W

£’ 1iving conditions.

biof‘Abp‘ g{nes,in‘kustralia

ﬁ“%&#&%ﬁﬁﬁ Sty
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bffnatoye of that society. Is the future to be

7;;A$ociety? The pack includes five booklets, a-set of slides,
‘._vqn,audio'tape and~severa1 large posters. . The booklets are;_

- R o . . ) "
: ° .

(a) 0ld Country, s = depicting life in a Greek
' ' - " village of a fictitious
family who 1is proposing to
_ L. migrate to’ Australia.» o ' S
- (b) New Country ' ' - depicting the ‘change in the
- S . 1life style of the Greek family . o

N

-~

e ; when they- arrive in Australia, _ B
T . - o o _particularly in relation to :
e ‘ o T identity, changing of values,:
I P . v etc.- T . o e
3 (c) A Melting Pot? i- Looks at the Qquestion of th& ‘ -
P : o . . future of the Australian Society, - '
' . ' L as well as a brief consideration .=  ~
e "« *  of migration in general and of
- ' "+ Italian migration in particular.
oo (d) Tawards a New "+ -« ‘Discusses issues such as = -
R . : A R@alzty " communication, discrimination,
o : ~ prejudice, etc.; and looks at
. the future of members of ethnic.
groups in trade unions, politics. v :
* The overall theme focuses. on the Cox
diverse nature of tlie Auetralian - - B
socilety. '
() Ethnic Voices - = A collection of poems and stories
- ' . written by students of different.
> .. . ethaic backgrounds from schools o
: " - throughout Australia. Illustrations
, _ by students also. .

am .10:9 o | .. " -«".‘:,'



'3.. . Different Thinggito Different'People

. This7resource pack is aimed'at the'junior secondary

—_—

'levels; It sets out to develop an aWareness of the differences

~a

of other things and other people, and to examine the reasons

behind'these differenees; Theuéack is very.visual_and consists of:

. . (a) .booklets and cards based on general perceptions and

: on such notions as suspicion and enemies, images, -
- ,clothing and attitudes. o : . ' L,

_ on "Changing Communities - a set of activity
'cards based on e's own community has, changed
- and ways of noting the dIIIEYEReesethgt_hng‘occurred.

~y \
. —

Eq) 15  cards based on ‘tradition and changein Papua New T
hpuéﬁfa, as-a focus on another culture.
e o
e . ::.;g- -
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- BILINGUAL EDUCATION WORKSHOP - S
Cent:re for the Study of Teaching and Human Interaction T ‘
. School of Education ; o i
- La Trobe Universit:y : . P
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- ' T — SESSION 1-
' Friday, 10 Ocm\\
1 R oot Recrnt: research on bilingualism : ‘
. - data available on advantages of balmced biling.xalism
. - strategies of second language. leszrning .
: - implications. for classroom practice s ‘
“. » . ‘ !/“ .
2. Multilingual Project Units o . . : S
' ' - Animal Families ' - o , :
< Myths of the Australian Aborigines : :
- Librar.es and You )
- Traffic Accidents )
'3, | General discyssion ‘
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- Appendix 1 i »/

ST SESSION 2

£ﬁ7;e RS e 2 Saturday, .8 lovember,'1975 f ' ;

L
. ) ©  Other Aspects- of Bilingualism. i ;
- 2. ’ » Bilinguals and Monolinguals Learning Together. .
. - S . Planning and Implementation.; ;
” | . ’ . ) . i . ///
3. oo Classroom;hanegement techniques. ' i : Ce T
N . . ; . - ~ . v _.', i -/
4. Use and development of materials (small groups and
report back). , : : .
>, : K ‘ °
~ . ‘,/‘ ' ~ -‘—; | “.r: o
- T ————SESSION-3. . I
RN ' saturday, 6 December, 1975
‘ 1. . Evaluation of bilingual teaching materials.
2. . ' Evaluation of materials for planning Units - L
P " (small groups and report back). ‘ .
v ] P : 3 : / & '
3. o The contribution”of e Multilingual Project to ,
‘ the total curricul (Panel discussion) S _
L -4: ' Plenary sessign. _ <
A '
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BILINGUAL EDUCATICH WORKSHOP

Centre for the Study of Teaching and Human Interaction
""~..  School of Education :
.La Trobe University
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PROGRAM
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SESSION 1
Friday, 12 March, 1976

T

Report on recent theories and research data on second language

[ tN .

. _ *."‘\gﬁ\\\ to—_

- 1 - -:.N .
preview of recently developed Multil1in] ual E;SEEEE~GEIE§*--~__~__s
Melbourne C
Communications (revised)

Buying .
. Computers

[ I - =

";’ * . ’al ': J-
General discussicn.
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_ Appendix 2.

) .
~ - ’ ~ // N
. \ /
) ) \ /
. : [ .~ SESSION 2 . / -
: Saturday, 27 March, 1976 ,/ o _
. | . .‘ ) ! ’F.’
S -~ Teachers familiar with the hultilingual Project materials
C reporting on classroom experiences’
%.: / K Discussion in small grOups on imglemen-ation of new materials, .
' =+ . 7 ideas; problems and solutions..IMelbourne. R
'k J 1 » X B ,/ . _'J.'."'-g.v‘;
‘ 3. f' - Discussion in smali%grOups: Cdmmunications. ﬂ
o » ‘ ' s - . ’ l . i
4; o ' Panel discussion: Applicstion of resources. -
: DI ) . .' I RY
.HfS,-“» A'f;” Video tape illustrating the use of Multilingual Project' :
; i . materials. o . , . e e s oy
cos . 3 . S v B W3 [
. | / v' . ... . ) . . . ‘ ’ . . .
'ﬁi;_._ /‘ T e o Saturday, 10 April 1976 g :‘ S .
- -, B / h . ' S o .. -
S ; h”‘Téaéhinngnglisn in a bilingual program. "
2, » _' Discussion infsmall_groups: Buying. -
B R '; Discussion in small groups: Computers. . L o «?i
4, o Panel discussion with representatives of educational authoritiea
. and institutions and with representatives of migrant ‘groups. .
1 T .v. e - bﬁ -L ‘ ' : ;:’5;-.-.
':3. .. Plenary session. «




